UNIT 1 Lessons 1-2

%1 - A good start in life

Lessons 1-2 off to school

Active vocabulary

g be anxious (about)

be bored (by with)
ateqes be cheerful

R 5““":‘(‘.‘?" - be confident (about)

nomy ar

Ss will
. Qelat‘.aualnledw
s Hhink about their I
« develop leamel 5 autor
. = be delighted (with)

be enthusiastic (about)

jth their new texthook

be confused (about)

e i ek be excited (by, about)
. strated (by, with)
b rds 10 be frus
« practise gnderstanding new words through e Y)
o be nervous (about)
. rjad Ir':?p.le.‘isure and for imterpretation R i
» practise writing & diary
Grammar
Used to

2 1A. Answers

1) A, B. This activity will help students start thinking about their own strategies to

learn a foreign language. It also teaches

them scanmng across the whole book to
ery important to draw the Ss' attention
onsibilities between teachers and them has
secondary school students

find the necessary information in it. Lis
to the fact that the balance of res

changed since they became uppe

1B. Possible answer

Don't give up if you don't make
progress.

a) Startl a new nolebook for vocabulary.

b) Get yourself a good dictionary

c) Use our workbook after every lesson, It has exercises for exira practice
d) Try to réad as much as you can. i
e) When you do pairwork or groupwork speak English,

) After every unit check your own progress.

g) Learn phrases as well as words.

Vocabulary

0 look at the cartoon and read the labels. Ask them if they can

I the meaning of each. You might want to check by asking questions
s the English for "HepaxwdaTe™?" Ss practise the vocabulary by telling
nt people in the picture feel, and how they feel. You might also need to

s of the forms of the verb 'be

ess which class the students are in. If
wtbook, ask them to prepare an answer
r their copybook, into which they copy the chart

from the SB

[¥ 2B. Possible answers

Katya is 14 as she mentions she has passed her exams,
upper secondary class (10" grade). Dmitri is that is the 9" grade. Grigori is the oldest.

usly younger. He may be 11, The recording He is 17, as he mentions his intention to go 1o university
clearly indicates this, as the voice is younger. next year.

Tany: as this is the first year she is in the

C. Then ask the students to listen and to decide what they feel using the picture
al to introduce the new vocabulary in a listening activity,

from 2A. It's not typic
but }

feelings

of feelings. They can us

yulary fits here very well. After that let Ss add to the list
a dictionary or ask for teacher's / other students’

Procedure
; Classroom management
Stage Purpose g
. 1 1 We;cnme!u your to get students acquainted with their new textbook whole ¢
new Coursebook! to help Ss start thinking about their learning pair work
strategies
to practise scanning for specific information across
the book
2 Vocabulary 1o teach the new vocabulary individual
to practise listening for specific information and 1or pair work
specific words whole class
3 Reading to practise reading a piece of literature for pleasure individual
and interpreting it pair or group wWork
to practise active vocabulary
4 Language work to review ‘used 1o’ yair or group work
F Jroug
1o practise grammar and vocabulary tems of the
lesson
P 1] Wikng lo present diary style whole class work
10 practise writing a diary individual work
1o practise new vocabulary
Welcome 1o your new book!
ASK strong S 1o read the welcome letter aloud and the others to follow his / her
reading in the book.

‘L:I S6 0o the quiz fusl‘l in pairs, then check in class. If your Ss are not used
indepandent work in pairs, you may do it with the whole class question by

nake more sentences to describe their feelings.

assistance. Ask them to

Tapescript (Ex. 2B, C)

| Agirlof 16 Hi. I'm Tanyaand!'m looking
forward to my first year in an upper secondary.
class. I'm delighted to see all my friends again
after the summer holiday.

3 Agirlof 14 I'm Katya and I'm very proud
because | passed all my exams last year. | teel
excited because | like working hard at school and
| was bored at home during the holidays.

2 Aboyof 11 Hello. My name is Dmitri. | only 4 Aboyof17 Myname is Grigori. | don’t like school
speak a little English. I'm nervous about English because there are too many rules. | often feel
lessons. frustrated. I'm going to university next year to study

engineering if | pass my final exams.

Suggested homework

s describing the feelings of the people in the p_iclure _and
er or to do Workbook (WB) activities Unit 1,

Ask Ss to make sentence
Ss' own feelings on the 1% of Septemb
Lessons 1-2.




M|wmm‘l—2"“ - . - 8.0 i "« o< UNIT 1. Lessons 2-4

Suggested lesson break Lessons 3-4 School rules .

Reading
A. Ask Ss to read 85 t
titie, so far. They are t

Jisten to & poem by Roger McGough. The Lmen[;has!rm
b o, Althoug wious is ‘First Day a : : ‘
' 4ah the most obvious ctives

o give the title. Although an. They may end up with ‘The End Obie e~

v use their imaginatiof Lk 5 e Ss will be able ut at risk
School he:ﬁml_lﬁf’;:‘;:;; of Chitdhood’, 'l am afraid’, ‘| have grown up’, et « to express and justify an opinion Ejur.l.!ac! from
f:sloo‘:c:he m:ard the titles Ss offer + toresolve conflicts by coming to a consensus have a row
prohibit
——————— Skills development rebellious
5 Tapescript (Ex. 3A) Perhaps they're to stop us getting out. Ss will practise unacceplabio
& millonbilionwiion miles from home i Running away from the lessins. Lessin « reading for gistand specific information sit for an exam
Waiting for the bell to go. lT"_?O“_"TlEFP': What does a lessin look like? « ways of permitting and forbidding
\Why are they so big, other L‘-h.—.-dr.e}..: Sounds small and slimy « writing rules Useful phrases:
So noisy? So much at mm.e they They keep them in glassrooms « expressing and justifying opinions Expressing and justifying opinions
Must have been bom in um‘.‘(?ml. Whole rooms made out of glass. Imagine What do you think about...?
Lived all their lives in pia'.-'@w”:—f- | wish | could remember my name. Do you really think that...? | doubt that.
Spent the years inventing games Mummy said it would come in useful Yes, | see. But you haven't convinced me yet...

et n. Games ; i
That don't let me in. Ga | can agree with you, but only up to a point...

That are rough, that swallow you up. Like wellies. When there's puddie:
tarer ), that swal

Yelloowwellies. | wish she was here Don't forget that...
And the rafings. :
:In‘ar:na r\m;g raflings | think my name is sewn on somewhere, Perhaps you're right, but what about...?
Are they 1o keap out wolves and monsters? Perhaps the teacher will read it for me. "";“'0“"- bf‘ e ?0"1-'!1 o
Things that cammy off and eat children? Tea-cher. The one who makes the tea, 1atl makes you feei that....
s don't take sweets from?
Things you don : ri Structures
Ways of permitting and forbidding:
B. Allow Ss 8 few minutes to answer the questions in pairs or individually, then may (not)
dscuss the answers in class. can
will not
2 3B. Answers gm?t n:}n i
; ; o e (not) allowed todo s
* Lessin, glassroom, mﬁlmbﬂb?nwdhon. know exactly what they mean. Besides, heis be (not) permitted to do sth
yellowwetiies, tea-cher; there's puddies = there is confused and nervous. you may under no circumstances \ i
puddies. = Lesson, classroom, yellow wellingtons, teacher, there | £
* The words are new for the small child, he doesn'{ are puddles. : i i S G
i e work Procedure x =3t AR D SN ek
§ A. Ask Ss ' ; |assroo ement
] e Ghﬂa:m!:!;:;;::?;:hen they were small and what has changed Stage Purpose s e e
; e Verb expression * e - — = ~ .
what it signifies Used o' in the example and 1 | Warm-up 1o introduce the issue and activate the background | individual /in pairs
B. Ask Ss to make their own knowledge L T s s e S
. sentences ﬂew:bmg how thin - = = i :
#hem and tell their partners about it. s have changed for 5 Heading to practise reading for gist individual / whole class
C. Sswork in pairs a : to practise reading for detail
nd tedl P g
{het partners about these changes. tointroduce newvocabulary |
9 : 3 Speaking to practise expressing and justifying opinions | pair work
. This to practise summarising (b SR e
activity introduces stugen| 3 e individual / pair
15102 dia k to praclise reading for gist
& ry style. Le 4 Language wor 0 p S e ;
s:“"l and draw thei attention 1o some SMSEE 1them read the extract from to present ways of permitting and forbidding L
Students that there ig need 1o be ve WDBCulranues of diary writing. Tell 7 = T SRR e IR _.'r / group work
confidental i they wan. 1Y SE1I0us about i, but their work will be 5 | Speaking to practise discussing rules | PR ERE
6 | Writing | to practise writing rules : individual work I
8




UNIT 1 Lessons 3-4

UNIT 1 Lessons 3-4

! Suggested lesson break

g X 1A. Possible answers {
i it e as many
e 1 05 hair at school, as anguage work
@ A. This activity will help 1\{‘ ft_ se individually, if | wouldn't wear loose long Landlian
 ecessary help them wih vocabulry. teachers would not like it nht for school. Etc. 4 A. Allow Ss to read the regulations quickly. Listen to thair opinions
shoes is all nght for s HE

vith vocabulary,
~pssary help them with voca atform ¢ R
necessary I think platic B. Ss do it either individually or in pairs, then report 1o the class.

50 quastions in
B. Give S5 2-3 minutes to discuss the quest

nhy s sir ideas with
1 an-ack come pairs to share their ideas wi I -
il Background information for the teacher

s whole class y
the whole clas The rules date back to 1915, New Zealand. and are all for teachers,
Reading sHeh T [ 2A. Answers
2 Tell Ss they have a short time: they will not have the time to read eat |!1\-;‘-‘- atant B
§& A. Tell Ss they have a Shor ik known words and to find the as 2 o
carefully. In c1 them 1o skip mmnhmT;nm or nll.r..klrl‘.[\“_ .(:;IH[] e S[)(?dklllg
minuies Ic ¢

san lask. Allow 5-7

tothe g aparent C 5 Besides speaking practice this activity will provide ideas for the writing task, that is

why you should ask them to take notes in the course of the discussion, Students

AnsSwers am .
3tall. Encourage Ss to find evidence in the text

>tise reading for ¢

B. Thisisto

= art their answer < 2 m ork in pairs or in small groups
oo o heir understanding of new words from the = 28. Anh“_ims . In a stronger group after the reports (and time permitting) you may want to
B o ) dvave D unGersiandint 1T SF 4f discuss how the school administration can regulate students’ looks {writing clear
context.and dictionary skills 5T 6 rules and regulations about it, discussing the problem with students and their
v"’;"’i"”g iy parenls, elc )
meaning to the de '
may think of A 2c. Answers )
! OTBNEKETE 1 distract from Writing
2 BSMDE ! 2 unacceptable 6/ Turn Ss to the Language Support box in Ex. 4B and then to the Language Support
s <l 3 prohibited box in Ex. 6 with phrases that can help to write a set of rules for English language
8 i e 4 rebellious classes. Copy it into students' notebooks if necessary. The task could be given to
: e d i 5 put at risk be continued and finalised at home. Remind Ss to put them on A4 sheets, so that
; 6 have a row they could be used for the Expr yourself page. Then the rules can be pinned
: 7 sitfor an exam to a notice board in the class for all the students to read and choose the most

equivalents in the text. In a more advanced

sensible / funny / etc.

group / group fanr rwith this activity, this stage can be omitted

Suggested homework
g Finish Ex. 6 or choose from WB activities, Unit 1, Lessons 3-4,

Q Ask Ss to study the Language Support box, which contains possible ways
of expressing an opinion. Go through the flowchart to make sure that Ss
uncerstand what functions they are supposed to do in each case,
You may divide Ss into groups of 3-4. In each group while the first pair will role
Play a dialogue the second pair will observe them to be ready to summarise and
FEROM i to the rest of the class Then they do it vice versa. In groups of 3 two Ss
foie play and the third one Prepares a report. Move around the classroom, listen
10 the students talking and help them if necessary,
This is a fun role Play activity. You can either geét students to do it privately in
910ups / pairs or you could help the pairs Prepare a script for them to do asa
pedormance for the whole class, ‘

Suggested homework

A5 As homework, Gs can write a follow-up summari

5ing the results 3
Piay or doWB Unit 1, Lessons 3-4 acivit e of the role

85 chosen by the teacher,




rm1m5'ﬁ
|essons

Objectives

5-6 Town VS gOWI’I

Grammar
Expressions with comparatives.

Reading
24 A. These questions will prepare students to read for information (leaflets and
brochures). Discuss the questions with the whole class and note down Ss'
answers on the board. Then you might want to compare the notes with the facts
from TB using an OHP transparency or the class board.

B.s Explain to the Ss that they are going to scan the mind map (a) and the leaflet
(b) with the information about two famous universities very quickly and

St Petersburg University: founded in 1724; 17,000

The 3" column depends on Ss' choice.

g je = much
Ss il be Al university education in Russia and alot complete the chart. It is advisable to emphasise that the time will be very
» 10 w;amn:ame far (=a lot) limited, and that they will need this information for further work.

to appreciate SOME aspects of student lifein the a bit « Allocate five to seven minutes to do the work then ask someone to report the

- -4 (&
. : results.
K a little ! ”

{ slightly « The alternative may be that the class is divided into groups and each group
Skills development the Adj + er the better will only read the information about one of the universities. Then Ss can
Sewil be paired and each partner will fill his / her empty boxes based on the other

atian [ leafl i - partner's oral repori.
+ read for specfic informtion {scan feaflets Ll Useful expressions | PR

mingd map) nectives:

« listen for gistand for specific informabion Connect i ol | [ 2B. Answers ' ki o
« practise storytelling from pictures On the one hand..., on the other hand... Cambridge University: founded in 1209; number of SIS
+ Become more aware of the importance of whereas students — 15,500.

while

informal spoken discourse

Procedure
T \ = E G
.~ Stage Purpose
1 | Wam-up to intraduce the topic
2 | Feading 1o elicit cross-cultural information
to practise reading for information (leaflets and
. brochures) for specific information
f to present facts for further use in the language work
3 Language work ioenlarge active vocabulary on the topic
: 10 present expressions with comparatives and
t ! connectives
1o practise comparing information
0| Lstoning = — e
t -
0 practise listening to an anecdote for gist and for
. specific information
PO 10 provid -
P . |
T 2 BIOW0G materal o storyteling
| Spea IS i el -
: I's, 5:;\{" linguistic / textual features of an anecdote
___"L_————--—-—____.:___ ise storytelling from pictures

12

Classroom management

whole class

individual work
pair and group work

individual work
pair work
whole class

individual work

pair
individual work

Language work
5 continue working in the same group or you can swap the groups.

. Ss to study the Language Support box and see whether the concept is

clear.

ol them to look through the texts again and answer the questions using the

expr ions with comparatives and connectives from the Language Support.

it is possible to do it in writing, but with a prior oral discussion. You can then
offer to report the ideas to the rest of the class.

Although this seems like a speaking exercise, Ss, in fact, will drill the new

functions in what may be called context — this is one of the specific features of

this textbook.

Suggested homework
Ask Ss to collect information and prepare a mind map of facts about their school

or the nearest university. It will help to prepare students for the last lesson in the
unit where they will create a poster about their school.

Suggested lesson break

Listening
Tell Ss that they are going to listen to the passage twice. In the first Ii\stening they
will have to understand the main points only and answer in the following way
1) T/ F / NS (Not stated)

4 A. Play the recording, then give a minute to go over the questions, and the:_'l
discuss the answers with the whole class. You could also dq the listening _\mth the
textbook closed, and with the questions on the board. In this case, after listening,

13




UNIT 1 Lessons 5-6

the whole class can answer

with this type of activity, and it wil

2 A, Answers
a}F_Sheusedlobealoca!

b) NS — Not all of them are fr

B. If you do not favour S5’ writing in
them to prepare an answes sheet — wWr

their copybooks

3 Ta;_lesc_ri.m (Ex. 44, B)

Rithough | didn't study at Cambridge, | E’:
local person, | was born and bred In C-‘-"-’:v oS
perhaps | should tell you right from the start T-.a:
there's always been a little bit of ... a bad feeling
between those people who come 1o Cam::ndge to
study &t the university and those people who Inve
there. And sometimes in the past the bad feeling
actually resulted in some fights and things, but
these days it's not usually like that. But there is sl
some ... some sort of feeling that the people in the
university just come down 10 study for a few weeks
each year and try 1o tell the city how it should
develop or not develop and so on, which really isn't
any of their business because they don't really live
there. So that's just z litthe bit about the traditional
relationship between what's called “town and gown’,

gown being university gowns.

It's & beautiful university. If you haven't been there
you shouid go and wisit it, er, perhaps one of the
good things about having a guided tour of

the questio
1 serve as

resident. !
om her own experience.

the books, be

This works better if Ss are not familiar
ns. 5 L L

s demonstration of the procedure

¢) T — There are three main stories
d} T — She gives the evidence of how and when the

stories happened.

2 4B. Answers

sfore the second listening, ask
fo 1a 2b 3d 4b s n

ite in a column numbers from one to six in

its. Every year the students collect mMoney
y collect that money
orts of crazy

ar they removed

the s
for charity and the day
is called Rag Day and they
things to get the money. And one
this ?}.g stone ball off the top of ti ge and then
auctioned it to the College to get money to return it
and in doing that somehow something went missing

10 di

from the back of it

They've also done some very strange things, For
example, another famous build .. it's almost next
to Clare College, very close by is the Senate House,
it's a big building — several storeys high and one
year ... ef, in the morning, when we woke up there
was a car on top of the building. Nobody really
knows how the car got up there, but there it was. It
was another joke for Rag Day.

So there are all these strange things that students
do and there are many traditions like that. Another
thing that was very common, | don't know if it's still
being done, was something called the Senate House

Cambridge by someone who's a resident is that they leap.

wil likely tell you some things you won't find in the
tourist brachure. 'll give you three examples of
inferesting things 10 go and look at ff you goto
Cambridge.

wmmmmsm%ewmaw it's
| rmmmmemﬁBtmnmwKing'sCoﬂege
| @ndlike many colleges it's on both sides of the river
:an_dﬂhasabndpewassmmerandmareBricge
5molﬁﬂermmmebﬁdgebumoutorstoneanc
opmeiopafmebﬁogetrmeacebiq
ad&_ﬂhz globes.mmp&elespheresammere area
meabngeamsideofmeb!idge. If you
mmhandrmmebackefabmlheﬁﬂhor
sbamnealmgmmeleﬂms-defromme
MWm‘ﬂ!edmemingmyshmge:me
bacy of itis missing, Ang there’s an interesting story

dmnmwbenissing, Er, it was removed by

stone ... er ...

I mentioned before the Senate House building, down
the side of the Senate House building is a very

narrow lane and next to that is Caius College. And
there used to be a competition called the Senate
House leap. You have to climb to the top of Caius
College and jump across the lane and land on the
Senate House. Remember, this is several stories up
and though the lane is narrow — it's probably about
eight or nine feet wide — it's not an easy jump!

S0 you can see that as well as being clever the
students were also ... er, you might say brave, you
might say reckless — | am not sure what you call it— .
but there used to be all kinds of competitions that
were famous in the University. So that's something
about some of the customs, and there are many
more | could tell you about,

. TR

Speaking

81 This activity Is not only aimed at Ss practising one of the types of oral texts
but also to raise their awareness of informal spoken discourse {the lerm is not

supposed to be used with Ss

« Ask Ss to look at the pictures and say whal part of the anecdole about Clare

Bridge each of them represents

= Tell them that they are going to practise storytelling. Remind that as a type of

text it has certain rules to foll

2l on the diagram, w

= Allow one or two minutes to pre
of the story in pairs. You may w.

Only then will listeners enjoy a story,

ch shows the structure of a slory

2, then let each student give his / her version
ound and listen. You will hear only bits of

stories, but you will be able to evaluate Ss' fluency and even give marks.

Background information for the teacher
Discourse noun a formal speech or essay ona
particular subject

Discourse analysis Linguistics the study of
continuous stretches of language, both in speech
and writing, to di 2r their structure, and the
features ch bind sentences in a sequence. For
example, cohesion is created by the use of the

pronouns she and him in the sequence Anne met
terday. She was surprised to see him
clopedic English Dictionary).

Pele
(Chambers Enc

Suggested homework

Lessons 5-6

‘Traditionally, language teaching has concentrated
on pronunciation, grammar and vocabulary, and
while these remain the basis of foreign language
knowledge, discourse analysis can draw attention to
the skills needed to put this knowledge into action
and to achieve successful communication.’ (Guy
Cook, Discourse, OUP, 1980)

Ex. 5 (started in the class and continued at home) or activities from WE Unit 1,

UNIT 1 Lessons 5-6




Active vocabulary

adapt to

applicant

application form

apply for (a programme)

apply knowledge

be nominated for (a programme)
break a stereotype

build a bridge between the countries
represent

Grammar
Conditionals with if (not) and unless

Classroom managen

whole class work

individual work
whole class work

individual work
pair work
group work

individual, pair or groupwork |

P R W I a8 o 2 ol

Reading

Tell Ss that they have very little time to read the texts, It is not important to oo s e A
understand every detail. They should be only able to answer the questions. 21177 vl TP YA o
Questions 2, 3, 4 in Text A go beyond the text, 5o the students are expectedto it At
read and interpret the text. eLieau -

3 2A. Possible answers :
1 They are going to study in another country.
2 Yes, as they have seen many things, which we
haven’t seen,
3 Problems connected with the language, local
traditions, food, cultural differences, etc,
They cannot have this experience in any other
way.

Listening

@) A. Let Ss brainstorm very quickly ideas in pairs or small groups and make lists,
then put the ideas on the board avoiding repetitions.

B. Tell Ss they are going to listen to a person in charge of the exchange
programmes for secondary school students. When listening for the first time,
ask only to compare their predictions with what the officer really thinks of the
programmes.

C. Let Ss go over the questions. Play the recording for the second time and tell
the students to take notes to answer them. rieaiine - -~
= 3c. Answers
1 There are two main goals: for Russians to.
more about the United States an
o break stereotypes about Ri
2 The person needs to d anstl;g){g

@ Tapescript (Ex. 3B, C)

Well, | am in charge of exchange p

part of Russia. Our programs have

goals. The first very important goal | il
to learn the truth about America, what A
beyond what they see on the tele

films, The second even




UNIT 1 Lessons 7-8

1 humour. It we take the
ey QOMRST‘SE:‘"&?MWICM exchange
lyloiegs pre was very jittle exchange
: uring the Soviet period.
ted number of

to Moscow and St
e to go

ation.

need !
starting point .
programs | must adn:: r|Ih i
f two countnes
E:tr‘:\::;\g‘;or:et period a very ||J1'ilt
Amencans came t0 Russia, mostly et
Petersburg. Butaimost n0 ﬁuss!ans S
States. These days it's the oppos! )
27 Irman'-.' Russians go to America to study ;3;1
e T e
L. Sire
s 3’;16‘-"’-'5':‘;;:?: :f’t important reason why
mu:?:;u :;ude to participate in the program, anq in
f;c‘! they do learn & lot about America and bring this
knowledge back with them to Russia in ordef 8
1o build a better future in their own country. \?e i
1o think that they are taking all of the good things

D. Ss will learn some vocabulary, which is related to exchanges

also expanded in WB.

Suggested homework
Ex. 3D.WB Unit 1, Lessons 7-6, Ex. 1-2.

Suggested lesson break
Writing

they learn in the States and try
lite here in Russia.

well, of course, there are problems, we often
that students going to America feel like they ar&‘ay
on a different planet, everything is sp rhﬁeren[-
way Americans eat, sleep, work and a|| the vm- tha
leisure activities are so different, Sp there s 0ug
some problems of adaptation especially wity th
students living with host families — pegpje fiwnose
new family need to get used to one another. Qing
But I think the programs are tremendously POsitj
for both the countries: Americans get to Soa 1hewe
Russia, in the Soviet period | think they had r:oicrIreaj
what the real Russia and real Russians werg | £a
the Russian children learn about the rea| America
both the good and the bad — and they apply that -
knowledge when they return to Russia

ke, ang

and which will be

'-l. To raise Ss' awareness about writing a statement of
: purpose, they first read
:nemlzner ofa swmssfw candidate and answer the question, Draw their attention
clear organisation of the text and the points the author mentions, to the

choice of the linking devices
the Language Support box.

and appropriate vocabulary. Use the diagram and

B. Then the students wri i
; wirite their own Statement of Purpose. Ss may finish it at

leaind Ss that they are going to 6o 5

Askthem 10 bring to the nextiessor. o (92¢ Unit 1, Lesson 10,) v

* Feeling diries’ (Lessons 15

ng to apply "!em! .
i)

UNIT 1 Lesson 9

Lesson9 Check your progress

Objectives

Ss will

« be able to check their own progress in
grammar and vocabulary through accuracy
type activities

« develop self-evaluation skills, as a part of
study skills

= Answers
10 A. (1) designed
(2) haswon
(3) was
(4) invented

B. (5) afford
(6) has been accepted
(7) has had to
(8) comes forward

(9) will be
(10) is

25 (1)in (10) allowed
(2) of (11) about
(3) was (12) to wear
(4) than (13) both
(5) by (14) forbidden
(6) code (15) much / (16) the
(7) had (17) blazer
(8) have (18) at
(9) uniform (19) style

excitement — excited
pride — proud
delight — delighted
boredom — bored
Nernvousness — Nervous
anxiety — anxious
confusion — confused
confidence — confident
enthusiasm — enthusiastic
10 cheerfulness — cheerful
11 inspiration — inspired
frustration — frustrated

WO~ MU R —

4

(
(
(

olo|s|w

(1)
(2)
(3)
(4)
(5)
(6)
(7)
(8)
(9)
10)
1)
12)

Focus

verb tenses

vocabulary, tenses, ways of
permitting / forbidding

vocabulary
ways of permitting / forbidding
vocabulary

word order

can

must

will

will

will

must

can/ must
permitted / allowed
can
allowed
allowed
must

5/ To sit exams; was put at risk; unacceptable; distract
from.
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1

Don't look up every word in the dictionary,

you'll soon get fed up!

Try to get used to listening to speech at natural
speed.

Use every opportunity to practise English in class.
Think about what you want to say before starting
to write.




whole class

group work

group work

whole class
individual work

whole class

g PvLe
Presentation il
Pin the poster on the board or show them in ath
room. If possible award a small prize for the
If school facilities allow, place the poster on the i
overseas will be interested in establishing contacts

v T

Evaluation

Give Ss five to seven minutes to do self-evaluation v
card. If possible photocopy the forms in advance.

It is very important to explain to Ss what it is and encour.
what they are doing. They might not be objective b
about their work.

It is good if your Ss are mature enough to discuss the results
But DO NOT insist on it. p i

Follow-up

" To sum-up praise specially those Ss who showed a d

To assess Ss' participation and the product, you can use the teacher's:
card given in the Photocopiable section. Scol




|dentity
e _p Livingont
|essons 1

Active vocabulary

Objectives get one’s Message across
3 hurt sb
Ss:: able 1o reflect ot and express theif like-minded
: inions ke a statement
titude extreme Opinions ma _
2 ¢ | parrow-minded
| iginate from /in
development | originate frc
21y clise | participate in sth
e e for gist protest against sth
: mﬂing new words from the take one's beliefs to extremes
| j context tension (between sb)

« exchanging opinions

Word formation

Prefixes in-, im-, un-
Suffixes -ance, -ence, -ment

Useful phrases
Giving opinion

Reading

UNIT 2 Lessons 1-2

(2! A. Pre-teach the words you think Ss might not know (e.g. usual route, teenage
rehel!ign_ approach to life, to participate in sth). Ss read the miroducl;cn to ;
the article and try to predict what straight edgers’ lifestyle is like. This is done

in pairs.

B. Ss read the article and check whether their
predictions were right. They read the article again
and match the titles to the paragraphs. You may need
to explain some litles beforehand (e.g. hard-line —
having extreme beliefs and refusing to change
them).

Background information for the teacher

This article is written in American English,

‘sXe' is a straight edge symbol, in which 'X"is the
universal symbol of straight edgers.

2B. Answers

After reading the article Ss will reveal that all these
statements are true of different groups of straight
edgers.

1 b) Origins

2 d) Disagreement

3 e) Extremists

4 a) Fashion statement

5 c) A sense of belonging

Salt Lake City — a city in West central US, the capital of Utah, one of the

states. Known as the centre of the Mormon religion.

C. Doing this exercise Ss guess the meaning of new words from the context.

| think / believe / guess / suppose... | Tell Ss to use the expressions from the text in their answers for practising them.
In my opinion... : Stronger Ss may try to explain these words in English; weaker Ss try to translate

Purpose
10 introduce the issue and arouse Ss' interest whole class
1o practise predicting the content of reading individual
1o practise reading for gist pair work
Iointroduce active vocabulary in context
1o check comprehension
35 I\I’ﬁ(:ill)!.llar\f lo practise active vocabulary individual
! \ :gdevelpp learning 1o learn strategies pair work
| i practise using prefixes for word formation of opposites | whole class
| 'O praclise recognising international words
8 M tangiagework | o omoticnar ar
BR = 1 eectse word formation of different parts of speech individual
% —_—
| II tumﬁ;““e'oﬂ;:zf attitude to and reflect on the text pair work
i i exchang opinions
| | !. 10 prepare Ss for the next lesson pnole S
S
Warm-up ¥
& Ss ook at the picture
and answer the questi
on: :
person o:r;ie the syn | You may need to Dre-tZasghg?::mg hypotheses about the
0 edge’ i.e. 'being extreme: ; Meaning of the expression
10 teach the vocabyla N some vjay, v, R
; ry Y. You may alsp is pi
describe the conceming appearance, With sy, ¥ also use this picture

Onger groups ask Ss to

Classroom management |

them into Russian.

3 2c. Possible answers
1 Narrow-minded people aren't likely to accept
other people's ideas.
2 No, they are not.
3 The Russian word “akctpemuct” originated from
the English word ‘extreme / extremist’.

4 They want to be understood: they want to get their
message across.

5 Yes, they make a statement with their appearance, i.e,
use it to show that they are different.

6 The right choice is a) it can be seen from the context.

D. Ss read the article again and answer several comprehension questions to

make sure they got the message.

[2 2c. Possible answers

1 They can't agree within their group because
they take their beliefs to different extremes.

2 Extreme straight edgers are impatient with
anyone who drinks or smokes or does not fitin
to their strict philosophy.

3 Atypical straight edger has a tidy appearance,
wears baggy trousers and T-shirts. He / She
has pierced earlobes with large holes. He / She
wears chains and heavy chain necklaces.

Suggested homework

4 The reasons may be the lack of any other way to
express themselves, need to show their solidarity
with like-minded friends and get their message
across, wish to contribute to the future of the world.

Ex. 2D. For more practice see WB Unit 2, Lessons 1-2, Ex. 1, 2.



g some written examples
used?' They try to formulate
is mOSﬂY used for formation
with the letter 'p'. You may give

effective — ineffective
tolerant — intolerant
pure —impure
_-_:tannllar — unfam;lsar

which e similar form in
two or more languages.

speaking

mlsisanmﬁpmammbamm&mhmm T
‘ text. At the same time it prepares Ss for the
express their attitude to belonging toa group,
g R s b el

suggested homework 6.0 .n
Ex. 7. T may ask Ss to makanotensInv.hk:hlhmjr:amﬂwtl;nrc“k
in written form.
For more practice see WB Unit 2, Lessons 1-2, Ex. 3,4.
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Reading BT

(@) Ss read the texts and match them to the names of groups individually, then
check the results in class. el Yl -

Speaking ..

Explain that Ss are going to report the results of the pair discussion to the class
and later use the ideas in writing. That is why it would be very useful to take notes
of the reasons for and against joining a group. ! d
Ss discuss the information from Ex. 2 in pairs and try to apply it to their own life
experience and personality with the help of the questions in Ex. 3. Then report it,

Writing

: This complex activity is extremely important for the upper seco
/Ontheother hand... Ss to view writing as a many-stage process, develop their abilit
e, however, disagree / have a different opinion, . with each other in a group, to perceive evaluation as a criteria-based activ
' : implies a great deal of Ss autonomy: T should interfere with Ss' work as little as
possible. R

Reminder

For this activity you will need:

a) sheets of A4 paper (according to the number or
work groups) for brainstorming

b) 1/2 of Ad paper (according to the number of Ss)
to write draft paragraphs

Classroom management A. While doing this exercise Ss define the format of their.
e — decide on the target reader, the purpose for their writing and
whole class i First explain the importance of all these aspects and comment on
I formality of the language). Ask Ss to choose a ‘secretary’ to take nots
on their coming to an agreement within the group.
B. Ss generate ideas for their composition in groups. Encou

=l imagination run wild and give as many suggestions as possible

pair work being critical at this stage.

individual

group work | only the ideas they will be able to support with arguments,
i experience, etc.

D. This exercise may be given as homework:

composition he / she is re r. At h
they got into a number of sentences \
Remind that each is responsible for.




en to each other's parts of composition

in and list
again 8% K order of these parts.

il s
E. Ss work in their groups Jecide on th

for the first ime. Then they
Sg will need to refer to the

information on their 0
some words.

Language Support box befare editing
wn and ask questions. With weaker
Make sure that 5s understand the

1 and the necessity of
eets of paper and

F. At this stage Ay
the text. Ssread !
Ss vou may need to transiate

I n of their compositior
jmportance of & clear organisatio i ‘
“rts parts with Jlinking words. Give them smaller sh

coloured pens for additions and corrections.

G. When 55 have amanged the parts of the composition they
;au;'l them into a whole text.

- their work T should familiarise
| Before Ss start to cross evaluale_ i

"u-.em. OP\:;n;e system of criteria. Write the criteria on the board anq exgiam that
each of them scores three points, and the maximum number of points is 15. Then
Ss read the drafts and give SCores according to the criteria. At the end of the
lesson Ss give a brief oral evaluation report (or choose the best composition, if

can use sellotape to

UNIT 2 Lessons 5-6

Lessons 5-6 Play your game

Objectives

Ss will

« be able to understand some non-verbal
means of communication

« try to analyse their own behaviour

« think about how to build their own
confidence

Skills development

Ss will practise

« reading for detail

« listening for detail

« describing and interpreting pictures
« writing personal action plan

Active vocabulary
be perceived as
be (un) sure of oneself
cover sth up
Cross one's legs
defensive
feel secure
feel (un) certain (of oneself)
feel (un) confident (of oneself)
fold one's arms
give sth away
look someone in the eye
put on a fake smile
scratch one's face
telltale

there is enough time for every group {0 read every composition). Keep reminding
them that each evaluation statement should be based on the criteria. The

compositions may be displayed on the wall. T gives feedback to the class praising o ;
different aspects of their work, e.0. the fastest group, the most harmonious ord formation

group, the most disciplined one, efc. suffixes -ence /-ent, -ity, -ion, -ive |

Criteria for evaluation

i Content — maximum 3 points

2 Organisation — maximum 3 points Procedure

3 Grammar — maximum 3 points —_— ——————— B ——
4 Vocabulary — maximum 3 points Classroom management

$ Speliing — maximum 3 points E : i S
pai 1 Warm-up to launch the topic | pair work i
!

Stage Purpose

to elicit some generic words for the future | whole class .;
Suggested homework discussion i
) i 2 Vocabula | toint tive vocab | whole cla: ! i
Formore practie see WB Unit2 Lessons 3.4, . 1-3 1 | tointroduce aciivevocabuleryl 1 | whole class | B
3 Reading | to pre-teach vocabulary | individual ! il
to practise reading for detail | pair work ’ %
to practise understanding a text without a | &
dictionary (from the context and word form) |
4-5 | Vocabulary | to enrich and practise topic vocabulary | individual
| todevelop learning strategies | pair work
6 Speaking to practise describing and interpreting pictures ' pair work |
7 | Vocabulary | to practise word formation individual |
| to develop learning strategies whole class
8 | Listenin to practise predicting individual
] p ; :
to practise listening for detail pair work
| ‘ to practise note-taking whole class
9 i Writing l to practise writing a personal action plan individual
L B — -
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UNIT 2 Lessons 56

[ 1. Possible answers

o 5 and ask Ss what 8

GETTING YOU -cGAGE ACROSS and 8s hal ¢ :

Write on the board: NG R Mbssfaw their attention 10 the pictures in gestures

’ i ¥ escribes 8 whole class postures

4
pHSU‘OOBS!OGCIh"l Dgalas _'m:awo'ﬂ*‘am

SB. Ask them to be 85 gener Se if they forget the English for some topic body language

ways of speaking

of things is calied genenc) -
o words
etc.
: Ss 1o mime what every expression means Correct if they are wrong. Then
Ask Ss 10 !
i ribe the posture.
. invite @ S to perform while other S& desch B cion

Tris activity can be done as 2 fun activity. You might organt

between ieams to mime the actions. \ }
Another ophion is gMng S cards with the phrases and asking them to mime

the actions, or with verbal descriptions of a scene In which a few persons
participate IOne group will read and "flustrate’ the verbal descripbon, while the
other group could gve 8 title to the ‘lving picture’

Thus new vocabulary is more likely 10 stay in Ss' memory.

Reading

. A. Betore reading the text Ss match the pictures to the gestures. [ 3A. Answers

: Sy 1 3
B. Set a time limit of five minutes to read the text quickly and find the meaning a 2c¢ 3d 4b

of the pestures

= 38B. Answers
1 signof nerves
2 feeling less than confident

3 ‘Don’t mind me.’/ insecure
4 ‘| am worth this much space.’/ confident

3 3c. Answers
1a 2b 3a 4c 5b

C. After the second reading Ss do the matching exercise, which checks Ss'
Wowg of the expressions and trains in understanding unknown words
without a dictionary from the context or the form of the word.

Vocabulary
M Draw Ss' attention 1o the fact that they will
needto ch
o o ket ¥ to change the form of the 4. Answers
. : make sentences 1 given away, telltale
Ootional 2 is perceived as

3 gave away
4 to cover up

A,
S8 try 1o find other expressions with the same meaning in the text.

B. &m WMI’I the text '8 O
3 once more and write out the gx
: ressions for
w ) two word maps in their vocabulaqr notebooks.

up

5 to be perceived as, cover

C. Ss check their word maps In pairs and then add some words for feelings and

write them in their notebooks

suggested homework

Ex. 5, Encourage Ss to use their personal vocabulary notebooks and Unit 1
For more practice see WB, Unit 2, Lessons 5-6, Ex. 1,2

suggested lesson break

Speaking

UNIT 2 Lessons 5-6

[F sC. Possible answers
to feel (un)certain of
oneself, to feel (unjeasy,
shy, nervous, assured,
positive, etc.

&) This exercise gives an opportunity to practise the active vocabulary of the lesson

Ss think wi

iat people might feel in difficult situations. They describe and interpret

pictures, T may write an example on the board: 'l think this person feels unsure

of himself because he s standing with his arms folded'. Ss try 1o find some

expressior
Sstouse
can yo ily understand what other people feel?

With weaker groups write the list of vocabulary on the board.

Vocabulary

in the text and add their own ideas. This is done in pairs. Encourage
rb expressions in their answers by asking them questions like ‘How

73 A. Ss work individually and fill in the table with missing words. Some of the words

are we
partly on their knowledge and partly on intuition.

= 7A. Answers
confidence — confide — confident
defence — defend — defensive
security — secure — secure / insecure

tension — tense — tense

B. This exercise is aimed at practising word formation in context. Ssdoit
individually and then check with the whole class. The questions will help to
develop Ss' study skills and vocabulary strategy. This is a useful strategy for
doing tests too.

Listening

8 A, B. Sstry to predict what can help someone look confident.
They tick the right answers and listen to the psychologist to
check themselves.
While they are listening to the recording for the second time
they take notes and produce a list of tips on how to ook

|
confident. i

[ 8 A. Answer key

wearing bright colours

il known to them, some come from the text. So Ss' answers will be based

perception — perceive — perceptive

[= 7B. Possible answers
1 (n) confidence
2 (adj) tense / defensive
3 (adj) insecure [ tense
4 (adj) defensive / tense
5 tense

relaxing your muscies _

holding your back straight
touching your face and hair |

| smiling :

L —t

| croasing YUURANS e uueE e

3




UNIT 2 Lessons 7-8

Tapescript (Ex. 8B, C)

ntervew with a psychologist {extract)

@: Howcan we look confident in diffiult situations like job interviews? Lessons 7—8 Sweet smell of success

A Well ;

-an always fake it! For example.

™ ~ :
IV presenters need a litt

ll-known fact that when

of help to look confident, bright-

thing in the morning, they often wear bright Objectives Active vocabulary

5 good in bright colours Ss will admit (to) doing sth / (that)
s anrdd s ) = ,._. B il « think critically about the issue of success in compiain (that)

more important to wear thing yo sary for it deny doing sth / (that)

of the meaning and linguistic insist (that)

il of energy first

e life and quali

more likely to smile L2

Q features of reporting speech persuade sb to do sth
~ n they arrive for an inten specially in promise to do sth
A N you offer any advice on this Skills development remind sb to do sth
2w deep breaths and gently Ss will reply (that)
d le elease al wcinn . Thie 7 : ¢
‘egs fo release all the tension. This will stop you from » listen for the gist and for detail
Q « practise inte reading Structures
A « write a report based on an interview reporting speech
i ) here! Ne s are taught
: - eir chins y. This creates an
im ( NS confidence and pride
Procedure
Writing Stage Purpose Classroom management
S Wr a perso - = " A 1 Warm-up 3 in et Su wh
$ Ss write 2 personal confidence building plan concentrating on their problems and I i bkl OO
ways of dealing with them : il el I insonilidens
If Ss feel the e No I : : : 2 , YRR
how to |C.kw h?“‘ '0 problems ask them to give a piece of advice to a friend on 2 Lis to practise predicting individually
ow 10 look confide: el : ; : X
& : onfident to practise listening for detail pair work ;
to check comprehension whole class
Suggested homework 3 Language work to train Ssin noticing grammar phenomena pair work bl
For more pract ¢ to revise grammatical features of reporting speech | whole class
¥ . w S o~ . '
praciice see WB Unit 2, Lessons 5-6, Ex. 3, 4. to raise Ss' awareness of the function of reporting 4
speech in oral and written texts L 7|
4 Vocabulary to revise and build up vocabulary (reporting verbs) individually o
whole class b
: - ——— e Y &
5 Writing to practise writing a report individually ‘F -
Warm-up

@) Begin the lessons with SB closed. Write this quotation on the board and invite the
Ss to comment on it, producing ideas.

There are many paths to the top of the mountain, but the view is
always the same.
Chinese Proverb
You may ask questions:

« What can the quotation refer to?

s What is sometimes compared with the top of the mountain?

» |s it difficult or easy to get to the top? Etc.

Direct Ss' thinking to the issue. Then ask them to look at the mind map in the SB
and answer the questions. You might want Ss to share their opinions in pairs first.
Or to revise the topic vocabulary, like: business, career / job, arts, sports, fame,
triumph, science; to make money, to gain, to achieve; some personal qualities.

13 3 KAY 10 0. "New Millenniom Englah™
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UNIT 2 Lessons 7-8

Listening P
A. Tell Ss they are going 10 listen to an interview with a famous Blnlul-l!: ?;1“(:[}1
Here some hackground information may be necessary. Adapt Il. 1(\1 H l.,k :-!.\L.1 : A
youir class. Then allow some time for the Ss to make their gu.esst S, ’ sk ther
make notes. Ss may mention money, somebody's support, talent, etc.

Background information for the teacher

fringe theatre — a lheatre, which puts on non-official, maodern pla.\,-s.

Golden Globe Award — a prize given by a group of newspaper writers for
excellent work in films or television.

Cannes — a fashionable seaside holiday town in the South of France where
an important international film festival is held every year.
Stratford (-upon-Avon) — a town in central England on the river Avon, which
{s tamous as the birthplace of William Shakespeare. The Royal Shakespeare
Theatre is situated there.

B. Before asking Ss to listen, pre-teach some
unknown words and give some cultural information
|see the list of words and expressions below).
If you have time you may write the words on the
blackboard and allow Ss time to make their guesses
about the meaning of the words, but finally you must
be sure that Ss understand them. With stronger groups
pive explanations in English.
Then let Ss listen 1o the interview and check whether
their predictions were right,

2 28B. Answers
Emily mentions her family's support and faith (she
borrowed money from them), she also possesses
useful personal qualities such as persistence (sth
stubborn about me...) and ambition. Probably
she means her talent and confidence (I thought
somewhere secretly inside me ‘| can do this'...)

pinch oneself — yiwmnuyTs ceba (YT0Bb YAOCTOBEPUTLES, YTO NPOMCXOARA-
ulee — npagna )
| am hopeless with dates.— 5l Gesnanexna, KOrna Aeno KacaeTca par.
do waitressing and secretarial stuff — paGorars OhUUMAHTRON 1
SaHMMATLCA Cexperapekon paboroi
put mmuoh faith in sth — soanarats Gonbwwe HAAEXAK, TBEDAO BEPUTL
takeoﬁ € bit between your teeth — npeanpurumars CEPbE3HBIE YCUAWUA
MTOOG CNPABUTECH C TPYAHEIM JEN0M .
@ casting agent — areny no noabopy axrepon
a plece — nueca
script — cuexapui
screen test — kunonpoba
director — pexvccep

be proud of — ropantues uem-nubo
borrow money from — osa

16 ABHLIW ¥ KOro-nubo

C. Optional ‘ 55 i
s ] e an:ﬁm. Ss ;lo’me time 1o look through the True / False

o knymmm rr!emeu - ;‘:?\\Sm: sheet. Play the fecording again and give
iy board, can see how many details they were able

3 2¢. Answers
(IS 2 FVN3E 4T S5 TN

Tapescript (Ex. 28, C)

| think that the press was really sensational about
your success: ‘Young British theatre actress,
previously unknown, suddenly finds herself

in Hollywood nominated for a Golden Globe.*
What's your attitude to this?

I'm still sitting here pinching myself saying, "What's
going on?'

| read that you didn’t start acting till you were
twenty-two.

| think | give a different age in every interview. | think
| left university when | was twenty-one. | think it's
because I'm so hopeless with dates. | can't quite
remember when everything was. | left school, went
to university, did my three years, got my degree. |
applied to drama school and didn't get in. Went to
London, did waitressing and secretarial stuff and

did some fringe theatre. | applied to drama school
again, got in and did a one-year course. 1 got my first
professional job at the Royal Shakespeare Company
in 1992, | just turned thirty a couple of days ago, so
1 can't work it out. | was twenty-four or twenty-five
when | started acting professionally.

Had you been interested in acting before?

| dicdd some at school and | really enjoyed it. And when
| got to university | did lots of plays and | thought
somewhere secretly inside of me, 'l can do this.’
Although | didn't put much faith in it.

Faith in...?

My ability to make it work. Well, once you've got the
bit between your teeth. There's something quite
stubborn about me maybe.

How did you get the main part in the film? | read
the casting agent spotted you and said to the

Suggested homework

UNIT 2 Lessons 7-8

director, 'l think you ought to look at this
actress.’
| don't know actually. They were seeing loads of
actrasses, thirty or forty of them — all kind of young
things. Initially the casting agent and | just had a chat
about the project and about the nature of the piece.
And she asked if | was interested in reading a script
and | said yes, And | went and read the script and
went back and did a screen test for her in London
and they sent the tape to the director. | think he pretty
much decided when he saw the tape that he wanted |
me to do it. But | went to meet him and did another
lest,
What is your sudden success and all this
attention like for your family?
| think it's quite strange for them. They are terribly
proud of me and | think my mother is kind of orbiting
Mars with excitement. But it's been going on since
Cannes about a year ago so they are getting
used to it
Were they supportive of you going into theatre?
They were. | learned later that when | said | was going
to drama school and borrowed money from them to
pay for it, they were very worried. But they never said
anything to me. They were completely supportive
when talking to me, which is brilliant. | can remember
my mum saying that when | was in my first play at
Stratford — a tiny part — they came up and saw L.
And when the production transferred to London, my
father said, ‘Well, we'd better go and see the play
again because you never Know, we may never see
Emity on the stage again.’

As homework ask Ss to write down five questions about her / his !riend's
ambitions in life. Help them by giving the directions of their questions:

« attitude to achieving success

+ personal qualities needed

» how they succeeded

« attitude to doing some jobs

« the means of achieving one's goals
« why they chose their career

« who helped them on their way

« how they feel about being famous

= ambitions they still have, etc.

Tell Ss they will need these questions for Lesson 10,

For more practice see WB Unit 2, Lessons 7-8, Ex. 2, 3.




g{dlswl-ll'se level. Ss are

ar structures they

: ions and try to answer
Ve iant and not spur Ss on or

uld be_Pﬂ"“"‘ reference section of the

. 8 Toavoid monotony of repeating repom'n'g
3 andto present the sequence of events,

9 To show that the action refers to the pres;
are still proud of her.

o make the report vivid and lively, .
y show that those events happened before oy
urnalist's; it's common for a reporty
way of closing a report, often by
:q*comment of their own. =

3
‘Gus'_rg

Lesson 10

Objectives ' h .
Ss will i &
« develop integrated skills »
» assess their progress throughout the unit b
gl i
Procedure
Stage E Purpose
| e —
Introduction | to motivate Ss for further activity
| 2 s e | togive instructions
9 0 Preparation i to familiarise Ss with the roles
| : e, | to prepare for the activity
.[ 2 Activity ‘ to assess Ss' progress throughout the unit
| to develop speaking
: . = | to practise self-evaluation as a learning skill
| 3 | Follow-up ‘ to give feedback on Ss’ progress

Introduction

» Take care of a ‘celebrity' in advance. Give a stronger S homework beforehand
(see Lesson 9). Ask him / her to choose a famous person, imagine that person's
identity, learn some facts about his / her life and prepare a life story according
to the mind map in Lesson 10. 5

¢ Ask ‘journalists’ to write down questions they would like to ask during the press
conference as a homework (see Lessons 7-8). = X

« Give a short talk on the nature of the lesson and on the Ss' role. Remind themay * _! t.r -

that their participation will be assessed.

N
‘1) Preparation

» Divide Ss into groups.
« Set up a time limit of ten minutes for Ss to review, e.xchanc

questions in groups. y i
+ Walk around and help if necessary.

Activity
» Start the activity by bringi
_ 2 i/



. round up the activity and thank

using the charts, then let them say

9 and assess Ss’ work.
WW and good examples.

ared by ‘the celebrities’ and the
\ You may use evaluation cards (see p. 167)

' magazine report of the information they got during

|_-esso:ﬁ9-=

Objectives
Ss will

| = beable to discuss traditions in a broader :: ,mm.d}'_“"‘
‘ sense and the role of tradition in everyday life date back to
|« make cross-cultural comparisons declining

- . i define oneself

ﬂ | Skills development long-standing
o | Ss will i protect against
¥ | practise reading for gist [ survive / survival

| = learn to focus on structure of a spoken text ; symbol
| while listening for gist and detail i unique

= practise giving spontaneous answers

* improve oral fluency

—E Vocabulary

Procedure
. Stage Purpose o | cla
1 Warm-up to introduce the topic and to activate Ss' prior
| knowledge
| to make cross-cultural comparisons F
2 | Reading to practise reading for gist individual

to introduce active vocabulary

3,4 | Vocabulary

to guess the meaning of the new words from the i R
context ‘pairwork: . 0
to practise topic vocabulary !

to prepare for the listening exercise

5 Listening

to practise listening for gist
to practise listening for details

6 Vocabulary

to check listening comprehension
to practise active vocabulary

T Speaking

‘o develop fiuency

to develop Ss' personal attitude
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UNIT 3 Lessons 1-2 °

: r
for the teache
Background information sin
common name for vanous parasitic
toe — l Brdaio
"I:\T::mkmgmg 1o the mistietoe f.an_nlz. Pl
maop(\ 1 mistietoe Qrows on various trees, b= m
- Aar 3 g o
E:;)m and junipers. Itis an evergreen p‘a!:r!hp
. j ‘hite berries. 1he
ish flowers andw A
s wer:rl‘ﬁﬂ stoe figured smn.hcanlly in the m|".;|m:1
S ; el
mn::lnm:}oqnwm of pre-Christian Europe. It was be lt "n
it as used as acure 10
magical powers and was Us L
5 hél\;: anngas an antidote for poisons. ILis uie:; -
51:::ustmas and New Year's decoration, and Kissing
inﬁer a branch of mistietoe IS still cngtoma?.
Easter — annual festival commemorating ! e: f
hrist, and the principal feas
Resurrection of Jesus C i
i elebrated on a suncay
of the Christian year. ILis € : sl
i » 22 March and the 25 Ap
varying dates between the :
arvr; mﬂhemfcle called a movable feast. Traditions

Reading

@ Aliow Ss a maximum of five minutes to do the matching exercise.
S is task fs done individually. Check how Ss cope with the task.

You may ask which words helped them do the exercise.

Vocabulary

A. This exercise is meant to introduce active vocabulary which Ss
are to guess from the context and translate into Russian,

B. Point out to Ss that they will need to use the new words in their
translation. This exercise is done by Ss individually, then they
compare and improve their versions in pairs. Teacher monitors
the work and helps when necessary. Listen to one or two versions

atthe end

W Ask Ss 1o give a definition of the word ‘tradition’. Say that all ideas
are accepted and there are no ‘right’ and 'wrong' answers.
Then, Ss think of the traditions they can see in their everyday life
and prepare short stories (see Ex. 3B) about one of them, e.g.a

family meal, a traditional wedding ceremony, etc.

Optional You may give Ss the definition of the word ‘tradition’ in

jumbled order and ask them to reconstruct it.

Tradition — the passing down of the beliefs, practices, and

wsrmls from the past to the present. (The Lon
of English Language and Culture.)

Suggested homework

The comman

associated with the festival survive in tha Eﬁ-ﬁ!nr
rabbit, a symbol of fertility, and in coloured caster
qas. originally painted with bright colours to
represent the sunlight of spring, and used jn E
egg rolling contests or given as gifts
Jack-o'-lantern — the most celebrated Halloweg,
decoration Is traditionally a hollowed-out q)umhki'nn
carved to resemble a grotesque face and
illuminated by a candle placed inside, The jack-g'.
lantern derives its name from a character in B“ﬁsh
folktales. According to these tales, the soul ofa
deceased person named Jack O'Lantern was barreg
from both heaven and hell and was condemned to
wander the earth with his lantern. Orange and black
colours associated with pumpkins and darkness
ICS[JENI\-’GW. figure prominently in most HalloWee"
decorations

A5tar.

[= 2. Answers
Christmas — 1, 5, 7 — mistletoe,
evergreens, the birth of Jesus Christ
Halloween — 2, 3, 8 — evil spirits,
pumpkin, ghosts
Easter — 4, 6, @ — the Resurrection,
eggs, rabbit

3 3B. Sample answer
This spring festival dates back to pagan
times in Russia and is associated
with the sun, water and fire. People
jumped over tall bonfires, which were
the common symbols of the festival.
They also bathed in rivers and collected
herbs, which held magic powers and
protected against diseases. This long-
standing tradition still survives in some
places in Russia.

gman Dictionary

Ex. 4. For more practice see WB Unit 3, Lessons 1 ~2, Ex. 3A, B.

Suggested lesson break

Listening

Before listening to the recording help Ss with vocabul
the words they may not know declining, to re:
continually, to survive,

5) A. 5s listen to the recording for the first time and

each part to give Ss time to take notes,
The answers are checked and discussed with the whole class.

write down the ideas
in the order they mentioned in the interview. Stop the recording after

UNIT 3 Lessons 1-2

ary if necessary. Pre-teach
assure, lo define oneself,

3 5A. Answers
1 importance of traditions in Britain
2 traditions in Oxford
3 celebrating Christmas

B. Optional Ss listen to the recording again and do the multiple
choice exercise. They do it individually and then check the results with

the whole class.

= 5B. Answers

fa 2b 3¢ 4b

Tapescript (Ex. 5A, B)

1 What is a tradition?

| think traditions are a very important way of defining
who people are. They are, | think, quite an important
part in the way the British people, in general, define
themselves. | think, perhaps, Britain is slightly unique
in having such a link with quite ancient traditions,
and it's not just traditions, the institutions are often
very old and, | think, it's important to British people
that some of these traditions do survive because,
certainly, now Britain is what you might call a
declining country, in the world. And so, | think, it's
very important to people to remember certain parts
of ... erm ... certain customs and certain traditions
which have taken place in Britain for a long time just
to ... erm ... a kind of reassure themselves.

2 What everyday traditions are important to you?
Yeah, | mean for me everyday life is usually
concerned with University and Oxford is special in

... that it is one of the oldest universities in the world
and has such a reputation for its traditional practices
which have stood for hundreds of years, | think,
that's why traditions probably ... probably influence
me more in that ... | am continually reminded every
time | go to a lecture or have a tutorial that the
buildings are very old, famous people ... have been
here, their photos are on the wall, and pictures,

and paintings, and so it's hard to escape in Oxford,
| think. Student life is quite modern but there are
certain things where the traditions are kept and we
are quite proud of them.

The balls that take place every summer are very
important traditions for most people, | think. We

all enjoy them, | think, the fact that they are quite
unique, | suspect, and also the formal events each
week where we do have to wear a gown and do
have to listen to speeches in Latin and that type
of things, so | think, it's quite important, it makes
people a little bit proud inwardly, | suspect, they
are guite proud of the fact that we are a little bit
different.

3 What are the traditions most people
celebrate in Britain?
| don't know whether .., erm ... Christmas is |
traditional but | don't know, | think, Christmas
is such a big event | wouldn't particularty call it
a tradition. | would say traditions are, perhaps,
smaller things. For example | think, for most |
people the smaller things are often most important
so if you get married you wear ‘something old,
something new, something borrowed, something
blue' — that type of tradition... .
Christmas in my family ... we don't really celebrate
Christmas in my family that much, perhaps, notas |
much as most people... . ':
We do gather together but, | think, it is a kind |
of more political thing within our family. We all |
gather together because we feel we ought to, {
not really because we are celebrating a tradition I.
... s0, | don't know, maybe the pecple will have }
different opinions on Christmas... ]
4

Py




(2) su
(3) de 0 Objectives
This actiity is meant 10 op their indivi idual point of view : (4) long-standing traditions Ss will
\;‘ el tr S aions e and gives them the 0 pportunity (5) reminded of + be able to understand contrasting points of
on the piace ol tradiio n‘-1 for this group discussion, e.g (6} unique e VAT

me li
10 USe New expressions. Setati 6)
five minutes, and walk around stening 16 e Ss working. Then ask (7) proud » develop and express their own attitude to a

representatives of some groups to repor

o Vocabulary

Spe Formal / Informal register

Dl?.tmqmsh.r\(} between formal and informal
expressions

help Ss L"C\r?

in modem |

) Ssdo the exercise
: (1) define U“F“wt‘!f
1 to the class. certain custom / holiday

2 able to conduct a survey and report the :‘,seml thisres
s in written form g A 0L
| guess the main reason why | like... is because...
Skills development I just think it's time to...
It's not that I'm against..
The thing is...
= practise reading critically to understand | do Ilke...,

Suggested homework

nt they are starting to collect materials for Lesson 10 and

their notes for it. It cou.c‘. be given as homework

Inform Ss that at this pot Ss will
suggest that they shout id k

For more practice see WE Unit 3, Lessons 1- 2. Ex. 1,

: . | can honestly say..

e asking for and giving opinions | hate everything about
notes
2 a report

That's what | love best about..
Reporting results

Almost everybody...

The majority of people...

A minority of people...

Only a few people...

' UNIT 3 Lessons 1-2 e
; ' . , UNIT 3 Lessons 3-4
bula = L = .
Vocabulary iy shen compare the results in pairs e essons 3 4 Talklng turkey l
N

reported that... ¥
said that... |
thought that... 2 1
complained that... y
MRS LASL X é
|
Procedure
Stage Purpose CIassmom managemnt
1 Warm-up to introduce Ss to the issue |nr!nndual
to encourage Ss to verbalise their associations whole class
quickly
2 Reading to practise reading individual |
to critically understand attitudes pair work i
to practise reading for gist whole class |
to personalise the issue |
3 Vocabulary to introduce some informal expressions individual '
to understand the importance of register whole class
to reflect on the text !
4 Speaking to practise asking abaul :md stallng amludes | individual
to practise note-taking | pair work |
| | whole class |
. - - | ok e P i — I
5 | Wiriting | tosummarise the :csults of the sur\rey E individual |
| to practise writing a report ! |
to start getting ready for Lesson 10 {final unit activity) il |
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UNIT3 Lessons 3-4

Warm-up

@ Ask Ss to look at the picture
many associaions as they cigr;a e
n
e Tek-mr::fnle‘iﬂg:: n?iﬂ:,Chnslmas and putiton the board,
\::at?\;? ttln,-s. Christmas tree, Santa Ciau_s. S0CKS, _?tlockll:‘\gs‘
ey, ;.;mphbells. decorations, lights, reindeer, gifls, et i_.ke| .
gm guess what “talk turkey' might n.!ean. The?,' fne; :it; an v
*10 give the right answer but it would be nice to elicit ‘ta

special way' from them.

of a roast turkey and note down as

like. Try to elicit some

Reading

’ A. Ss copy the charts into their copybooks
who the words belong to. After the first rea
Having read the texts the second time Ss fill
each paragraph. They all are about attitudes.
Ss work individually and compare their answers in pairs.

3 2A. Answers

Lydia

3 thinks that people are made to buy things they don't need
and which are too expensive.

4 thinks Christmas is outdated, considers it the most horrible
hofiday.

6 hates Santa Claus because he seems disgusting to her.

B. Sswork in pairs putting questions about each paragraph.
Then they compare questions and try to change them if
necessary. Ss may need your help while doing this activity, as it
requires the ability to generalise.

C. Ss answer the questions from Ex. 28 and try to express their

ideas in four to five sentences. |t help them rt thinkir bo!
5. | 5 stal
1 g about

Suggested homework
Ex. 2C. For more practice see WB Unit 3, Lessons 3-4, Ex. 2.

lesson break
. ~
.mmwgm in bold in the

mmm‘ nis. Draw their attention 1o 4
about ial , n1o the
0neS in the interview are § lanmmlhebomnskrmm

[ 1. Answers

turkey is a typical Christmas mea| and
people’s attitude to this holiday will bg
expressed frankly.

talk turkey (informal) to speak frankly
and get down to the basic facts of g
matter.

read the extracts and try to decide
ding they put numbers in the table.
in the table with the main points of

Roy

1 thinks that Christmas is a great time of
the year.

2 loves the way Santa looks.

5 Commercialisation of Christmas doesn't

bother him.

= 2B. Answers

1 What is your attitude to Christmas?

2 What do you most (dis)like about
Christmas?

3 What do you think of the
commercialisation of Christmas?

4 How do you feel about Santa Claus?

B3 3. Answers
1 mates .
5 togoin for
2 tobeinto sth 6 stuff
3 to knock sth 7 cool
4 rubbish 8 torock

B. Ss may have difficulties with this question. Refer to the photo of Roy. Ss may
guess that some words sound strange from a middle-aged person. f

C. Ask Ss the question ‘How do you understand whether they love Christmas or
hate it? Which particular words and phrases help you understand that?". E.g. in the
first passage Roy says, 'l wish it could be Christmas every day'; this is a refe}ence
to his song with the same title.

Draw the scale on the board and ask Ss to place Roy and Lydia on the scale. Write
down the expressions from the text Ss use to prove their opinions.

Do it with the whole class, or alternatively, ask them to do it first in pairs. (Lydia's
attitude is totally negative while Roy's is closer to positive but not totally positive;
Lydia's attitude to life is typical of punks.) This can't be done precisely as many of
the phrases express similar attitudes. What Ss are supposed to say is whether the
phrases are: totally positive, close to positive, neutral, close to negative, totally
negative.

Ask Ss where they would place themselves and why. Encourage them to use the
expressions they have just placed on the scale.

Remind them that they should be very careful when using colloguial expressions
and avoid using them in formal situations.

Speaking

4 This exercise is meant to practise asking and answering questions. At first Ss
fill in the first line of the table with their own answers. Tell Ss that they must take
notes while interviewing in order to be able to prepare a radio report later. Remind
Ss that they should be polite. To finalise the activity Ss may place the results of
the survey on the scale from totally negative to totally positive and make a short
comment.
Go round the class, listen to the conversations and help if necessary. You can also
spot the mistakes. Later you may analyse and correct the most common ones in
front of the whole class. But do not interfere too much, as this is a fluency type

activity.

Writing

51 This activity develops the ability to summarise and report on collected information.

It can be set as homework. While giving this task remind Ss that thf.ly should ke_ep
to the tips (SB Writing) while planning their reports and that they will use them in
Lesson 10.

Suggested homework
Ex. 5. For more practice see WB Unit 3, Lessons 3-4,Ex. 1A, B.

3 3B. Possible answer
Being a rock musician,
Roy uses words in his
speech that may be
more typical of younger
generations.




_a. This exercise develops Ss’ ability to spot historical changes
in lhlsl aspect of family life. Give Ss some time to discuss the
questions in pairs and then ask them to report to the class.

skills development } Active Vocabulary
; ; | as issi
Ss w1||d prr;c:gﬂg 5 | be"fgf;ggstz'gz 1omco sth C. Ss work individually and rewrite the sentences with the words
« readi s from the text then compare thei ions in pai
« listening to detect | be held necessary, pare their versions in pairs. Help Ss when
itudes i be served
« expressing and Ieftoversl
justifying opinions on special occasiong e ﬁ:;::&m 5 on special
_ special occasions
| Structures 2 leftovers 6 ask permission to do sth
e ; 3 be held 7 be forced to do sth
. pressing probability 4 take precedence 8 impose
| may / might have done
|
] =i D. Ss write sentences about their family meals individually. Tell e
= T them to use the words from the text. .
, pcodure Ji) Suggested homework

| Classroom mam Ex. 2D. For more practice see WB Unit 3, Lessons 5-6, Ex. 3.
e e Do = . N
| whole class .

1o help Ss spot details and differences i Suggested lesson break Rt e
to understand the main ideas individual .
1o introduce active vocabulary pair work s A Y S o
10 guess the meaning from the context Language work o = ;
1o personalise the issue B o (8) A. This grammar activity is meant to revise modal verbs may and ' 5
Wmaﬂdfm modal verbs may and might pair work might used to express possibility in the past. May
used to express probability in the past individual B. The questions will help Ss understand the function of the B e thcn
taﬂ'lalyse their usage whole class modals. Pt
10 practis _hypome_sising in sentences To make sure Ss understand the structures correctly ask them
- othesising in a situation ! to translate the sentences into Russian. Ss are likely to come up oy
— vith translations like: “BO3MOXHO, NePBOGHITHLIE AIOAM TONMMMNCE e
individual / pair work ™ BOKPY KAMEHHOrO CTONa". “BO3MOXHO, MHCKA C CONBIO CHeana, | .'{

whole class Z HO..."

C. When you are sure everyone has a clear understanding of
the structure get Ss to practise it by guessing what family meals
b might have been like in Russia in the last century. They finis
= sentences individually and later discuss them with the whol
3 D. Optional This exercise enables Ss to practise may ht
L constructions in context. Make sure that Ss understand the text |
- and draw their attention to the example. Explain that there are
right and wrong answers; encourage them toin
explanations. Ss write sentences indivi g
and correct them. <

individual
pair work

e

= ;)':\%."7__'.5 i




snt and the
forma t caused an argume
A : N;Ldﬁlstge;e:gzr; newspaper 10 find out what
dec :

etiquette said about that : meals
Ji right to behave in an informal way during famity
2 isha
at home?
A 3E. Possible answers Cahevs at formal 4 The girl might have been interested in
1 The girl might have asked how 1o etiquette.
meals 5 Parents and their daughter might haye hag

have known how to answer.

oul U i i arg ents about table rules
doub ed/a ed i porta t. some argum :
ted / arg if it was In rtan

2 Mother might not
3 Pparents might have

Listening

[ 4A, B. Answers
@ A. Sslisten to the interviews and try )

to write in the table which

speakers are for having family meals (+) which are against (_-J. Susie b
5 1 - vice:
and which are neutral (0). \f necessary play the recording twic = 3 :
ask Ss what words heiped them understand attitudes. o
ic } a
B. Ask Ss to read the opinions first and then play the tape. Ss = : -

listen to the tape and match opinions 10 the people. Check the
answers with the whole class.

¥. Tapescript (Ex. 4A, B)

Susie Nick
Parents put a promise in a meal: they make it as an | was very fortunate to eat a meal with my family
act of love and giving, but the kids don't interpret it at least five times a week, and | remember having
as that at all. They just want to get the fuel in and go. political arguments with them across the table, aged
It's a moment which leaves both kids and parents 15. There should be a Minister for Food to ensure
irritated. | think it's worth bringing the family that children grow up aware of cooking: some kids
together, but doing it at meals creates fantastic don't even know where the chips come from.
tension.

Bell

,hmg o : My children have never been allowed to eat in front
: both negative and positive memories of the of the television, and if | say dinner is at 8 p.m., they
zmu;::‘m:;m;;bsﬂa central part of a child’s will be there without a peep. I'm a child of the 50s.
B bacrds. ot iage ina conversation We lived in a flat in Liverpool and gathered round the
RS AR Lodorsianding o hal table every night — we didn't have television, Good

was spoken of. Life for a child is easy if he can avoid food i i
: ; and good conversation matter. Soli eati
adults’ altogether, and at a family meal he can't. is depresging. iepmatter. SolilaFEEe

Speaking

Suggested homework
& Sswork individually. They read through the list of

You may ask Ss to write a short story describind

Lessons 7—8 Exotic festivals

Objectives
Sswill
= Dbe able to understand and appreciate the diversity of cultures

Active vocabulary
be in existence

: carnival
« be introduced to the language of encyclopedia entries celebration
« be able to produce their own description of one of the Russian essential
festivals festival
3 festivities
Skills development parade
Ss will take place
« practise reading encyclopedia entries for specific information
« describe a traditional festival Structures
+ write an encyclopedia entry revision of the past and present
tenses

Procedure

Stage Purpose Classroom management

i Warm-up to introduce Ss to the topic

to practise comparing and contrasting pictures

pair work
whole class

2 Vocabulary to introduce active vocabulary pair work

individual work
pair work

3 Reading to practise reading for specific information
to practise understanding new words through answering

comprehension questions

4 Vocabulary to practise active vocabulary individualiy
5 Language work to practise noticing grammar phenomena in context pair work
to practise using different tenses in encyclopedia entries | oy Y. |
6 Speaking to practise describing a traditional festival palr wmk e P g
7 Wiriting to practise writing an encyclopedia entry individually
Warm-up

W1y Sswork in pairs answering questions, then discuss them with the whole
~ class. Try to elicit some useful vocabulary and write it on the board.

Background information for the teacher
Shrovetide (picture B) — Macnenvua, CTApUHHbIA CNABAHCKWW
rpasAHVK NPOBOAOE 3UMBl, OT KOTOPOro OCTANCA 06bi4ai neds GnuHbL!

mms. Make sure they understand the opinions.

} Ss ﬁaacle whether it is for the family meal,
mmz ;1? or simply comments on it. Invite Ss 1o turn

1€ lesson malerials and add m, ini

1o their lists e
Ask 85 1o show their lists 19 their partner and
comfme them. s should get ready 1o explain their
paint of view Lo each other and exchange opinions.

their memorable meal.

For weaker Ss you may give a plan;

1. When?Where? Was it a special occasion?
2 Who were there? Who served the food?

3 What was the atmosphere lika? Why?

Et:r ;nure practice see WB Unit 3, Lessons 5-0

W YCTPauBaTh YBECENEHNA.

Steel band — a group of people who play a type of music 1rpm Trinidad,
in which you hit different areas on metal drums to p_rcrduce d-!ferent_
music sounds. Originally these were oil drums (Trinidad produces oil).

5




. enry for further discussion. Ss

i is i d “’ith
ifinitions El‘ld latﬂl th‘s 15 c“ecl{e

.q. thrée minutes}, picture B
m;]mgeH?ll camival. S5 have to find in the
fmlmi in the picture.
a5, First, ithelps 58 understand the text
resgond, o answer these questions Ss have to

" clive yocabutary. See the list 50 the questions
dnry in context. Let S5 go over the questions

then check the Sir

the risk) |1

n the gaps with the words fron

Ex. 4. For more practi 2 WB Unit 3, Lessons 7-8, Ex. 1, 3.

Suggested lesson break

Language work

® :1{5;:;1‘?%; G: three minutes and ask Ss to read text in Ex. 3A and divide it

.‘nt: % c‘ :J‘,_ is: ve-::ja..o.ﬂ.. history and present day. After that Ss fill in the table
he everb forms. Lead Ssto 3 conclusion th

present smple, history — the pastsimple, etc.

ms“ Answers
prese -

(e - simpl?: present simple present present perfect ?r:;:e
S A 3 passive perfect passive sl
Gefindion B
q:nnghis*,q.w b

e g was =3
awing link from g
Past o

et — has been in has been held
e e existence
Present day —takes piags | — has evolved —
S place T
—arg 15 placed
— windg
i p"d!‘b host

\ata definition normally requires the

4. Answers

) has beenin
existence

(2) celebration

(3) festival

(4) takes plac

(5) carnival

(6) parade

(7) essential

"""""""""""" R L I I R

R s ey I.

B. Sat a time limit for reading and the grammar ik, drd mmw
Tell Ss that they will have to decide whether the varly thay choose hag s zciive or
a passive form. :

5B. Answers . ST
{1)is connected (2)is celobrated {3) deecrib
(Bywas (7)burnt (B)arelt (9fthwew (10}

Speaking Cor e

WG Tell Ss that this activity will help them do the writing task. o
7 Ask 83 1o work in pairs and agree on a festival they are gaing lo desciibe. SEHHINK. &
of what they know about this festival and make notas. Tell them that ha Larmiass ..
yport box may not only hel { an 80

ary, but also

VOCe

Writing

Suggested homework

Ex. 7. For more practice see WB Unit 3, Lessons 7-8,Ex. 2

Reminder

Remind Ss that they are going to have a project. (See Lesson 10, Unit 3.)

« Ask Ss to look through the description of the task in Lesson 10.

« Tell Ss that to make a radio programme they will need their notes about
festivals and traditions. (See Lessons 1-8.) Ask to finalise their notes and
bring them to Lesson 10. :

« Ssmight like to accompany their programme with music: it could be eiiher
chosen and recorded at home or prepared to be performed at the lesson
(e.g.ifitisa traditional song).
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Lesson 9 Check your progress

Objectives

Sswill
« beable to check th

grammar and vocabulary

type activities

« develop sell-evaluation skills, as a

study skills

= Answers

w (s celebrated
(2) get

(3) eat

(4) are given

{5) Hght

(B) wisit

eir own progress n
through accuracy

part of

(7) have been passed

(8) did... start
(8) was
(10} swallowed
(11) was terified
(12} came
{13) put
(14) let
(15) is considered
{16) ends
{17) are filled
(18} will bring
(18) vary
{20) have

S WO NmO D W -
CROeOA0 Do

-

3

s

EX. Focus
1 verb tenses
2 vocabulary
3 may / might have done for ex"ressmg —
probability
4 prepositions
5 vocabulary (crossword)

1 I may / might have left my bag at school.

2 He may / might not have meant what he said.

3 Tom may / might have seen me.

4 Sally may / might not have enjoyed the meal.

5 He may / might not have left yet.

(1) around / about
(2) on

(3) into

(4) into

(5) into

(6) around
(7) in

(8) on

(9) at

(10) onto f on
(11) between
(12) in

(13) in

(14) from
(15) from

1 carnival

2 turkey

3 (across) pumpkin
3 (down) permission
4 mistletoe

5 Christmas

6 Oxford

7 (across) Easter

7 (down) egg

8 London

UNIT3 Lesson i0

Lesson 10 Express yourself

Objectives

Ss will

» integrate the language skills

» be able to get feedback on their progress throughout the unit

Procedure
Stage Purpose - & Z |
P Classroom management
Introduction i tailed | i ; 3
1o gwe.datalleu instructions to Ss whole class
to motivate Ss for further work
1 Preparation to group Ss ; mgm-L;lp-:wnrk :
to help Ss have a clear understanding of what they :
are going to produce 1
to divide responsibilities |
2 Activity to experience collaborative work group work 3 e &
to make the programme 3
to prepare for the presentation
Presentation to practise presenting the products group work ‘:'
to assess Ss’ progress in the unit whole class :'
4 Evaluation to encourage Ss to reflect on their work to practise | individual fl
evaluation as a learning skill 3k
e - - "|
5 Follow-up to give feedback to Ss whole class J
Introduction

This stage is very important as it gives Ss a clear and detailed picture of what they

are to produce as a result.

« Tell that a radio programme is a specific genre and the time allowed will be very
strictly limited to three minutes.

« Remind that the audience will not see them, so they should express their ideas
clearly, as no visual support is available. That is why it was important to make
some notes in advance.

» Tell that they are supposed not only to demonstrate what they have learnt in the
unit but to show their creativity because the main purpase of a radio programme
is to attract the listeners and get them interested.

« Remind that while preparing and ‘broadcasting’ they should speak only English.

@ Preparation

« Seta time limit for discussing the programme
(10 to 15 minutes), choosing roles and dividing
responsibilities (8 minutes}) rehearsing (10 to
12 minutes).

« Divide Ss into three to four groups. You may allow
Ss to choose the groups but make sure they are
mixed ability groups. Otherwise there may be a
group of weaker Ss who may fail completely.




” prought and agree on the
% should be given freedom

festival or decide to focus on one AN Objectives
; ? 5 local ol
mlﬁms, etc.),orona . Ss will
; « learn to think critically about values systems
« beable to express themselves concerning
materialism

Skills development

Sswill

« practise listening for gist and for specific words
« practise giving summaries in Russian

« improve speaking fluency

Procedure
Stage

S Ay ""."ﬂ—
Warm-up to get Ss start thlnkinn about lhe m

Listening 1o practise listening for gist and
to practise reporting speech

to practise note-taking

to collect ideas for tt

Translation

Vocabulary

Speaking

Warm-up

Write on the board ‘If | had 1,000,000

and jot down some of their ideas on th

materialistic. ‘
At the stage of warm-up activity you might like to trod
‘materialism / materialistic’ and ‘possessio

groups it might be reasonable to discuss their meaning
they understand them correctly.




UNIT 4 Lessons 1-2 “<“UNIT 4 Lessons 1-2

ening. In weaker groups

Listening table before fist

Tell Ss that they are to understand the gist of the pa
e . : : s ; paragraph and to summarise
sstoresd the questions from : . Ge listen to five people speaking about itin Russian, i.e. select only main points, leave out details and express them as
@ A el are-teach actve vocabulary: . s / no answers (first two lines) and short as possible.
L 'Mm;wmmw‘mmam edit it. » Divide the class into groups of three or four.
) and then fn pairs © = Sslisten to one of the interviews at T's choice. Allow Ss enough time to do the
phrases {three lines task, i.e. to briefly discuss and write down.
« Ask Ssto read their summaries aloud and compare them, Comment on the
“”‘ w : s F Saroine Russell Alex Olga — |T1(_')St Sln}‘f_‘.'esfiful ones.
- sl e i Terry =1 : e eterdy; 1, In this activity you may do two to three out of five interviews with stronger
v TR | yes no Y | _ho "~ groups.
Areyoumaterialistics | v yes e -
e mtarialislic yos : e S ]
Wer you materiafistic — ~— Tapescript (Ex. 24, B; 3)
o e kb e - designer clothes labels, st ATV Lo LS they grow out of it. | think it's a world-wide trend,
e T POSSESSIONS, s S DOSSeIss' American teenagers are the worst in the world. we live in a competitive world where success is
- i I' Jic paople? sneakers s Bt I would say the music promotes materialism over important, and so people are going to be more
e Ik T

Tell Ss they are going 10 Jisten to the recording again and this time they are to
:atc!'l. the exact words or phrases and to complete the sentences.
2ctvity invalves revision and practice of reporting statements. If necessary
-‘:r‘;nd Ss of the present-present construction, or refer them to the Grammar
reference section. T
Se o this task in pairs and then discuss it with the whole class.

B8 2B. Possible answers
1 Terybelieves that music promotes materialism.
2 Temyused to have lots of possessions.
8 Caroline justwants to feel good in what she's

6 Russell thinks that when people get older they
grow out of it.

7 Alex always gets what he wants.

8 Alex says that teenagers want to impress the girls

‘wearing. and their mates.

4 Caroline thinks that teenagers need 1o have the 9 Olga really doesn't like the way that labels and

k Mmm possessions have become so important.

5 Russell says that we live in a competitive world 10 Olga is happy to pay for quality but she wouldn't buy
‘where success is important. something just because of its name.

C. Opﬁonal Ask Ss 1o brainstorm some ideas about what makes people
mmnahllsuc Encourage Ss to produce their own ideas aswell as use the ideas

mtemews Ss Teport the results to the class. Limit the speaking time in
this case. (This activity is not shown in the book.)

there. You've got people who are living in poverty
buying $200-300 sneakers, they are out there killing
people for sneakers. I'm not at all materialistic.

| used to be, but I'm not now! | used to have lots of
possessions. Now I'm content.

Caroline (student from Paris):

| try not to be too materialistic, but | think everyone

is a little bit, When | was younger | wanted designer
labels, but now it's not that important, | just want to
feel good in what I'm wearing. | think the way you look
is really important especially for teenagers who want
to be part of a group, so they need to have the right
designer clothes.

Russell (tourist from South Africa):

I'm not materialistic at all. | think it is becoming a lot
more important for teenagers of 15 or 16, you know,
to have designer labels, but | think as people get older

materialistic.

Alex (still at school in London):

I think all kids are materialistic and a bit selfish. I'm
materialistic about clothes. | always get what | want.
Teenagers are always going to be socialising and you
want to impress the girls and your mates. You feel
better about yourself if you look good. A year ago |
wouldn't have bought something if it didn't have a
designer label, but | don’t care as much now.

Olga (student from Russia):

| really don't like the way that labels and possessions
have become so important in people’s life. 1 like nice
things and I'm happy to pay for quality, but | wouldn't
buy something just because of its name. | don't think
I'm materialistic, but | think that many young people
have grown up in'a materialistic world which has
become a natural way of life to them. This makes me
very sad.

Vocabulary

4 This is to practise the active vocabulary of the lesson introduced in the inter\u_'iews.
They do the rephrasing exercise individually and then compare the answers in

pairs or in class. As this activity involves some grammar work you might need to

bR

&aF«morepracﬁceseeWBUnﬂ& Lessons 1

-2, Ex. 1A, B.

help weaker Ss.

2 4. Answers

1 She is content with her job at the moment.

2 Heis (very / s0) materialistic.

3 I've grown out of my childish habit of shocking
people by my bizarre hairstyle.

4 We are impressed by the work you've done. /
You've impressed us by the work you've done.

5 I'm into rock music.

6 | had to pack all my possessions in the suitcase.

7 I've never wanted tobe partofagroup.
8 Music promotes materialism among young peaple.
g It's a worldwide trend. Y
10 Youngpeoplenmdaysmehamapmm
11 My friend wears only designer labeis.

12 He always gets what he wants.
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Lessons 3-4 Fightin

Objectives

Ss will

: « speculate about causes and effects of
ideas adding two to three poverty

-Add-Ask formula.) « beable to discuss ways of dealin
g with
question is incorrect they are social problems

'qgsﬁal. Could you say it correctly, , « be able to write and make a short speech

q%andthe third Skills development
scores the result. When Sswill : -4y
oles and continue the listen for gist and for specific information
re. ' practise reading for gist and for detail
write a speech on social problems
make a speech

.
.
.
-

i answer to the question
her get Ss to work in pairs, or

tm‘hes and their own ideas
2" inwriting. Remind

Procedure

Warm-up to introduce the topic
Vocabulary to introduce and to practise topic vocabul:

Listening




‘Warm-up . tactual and emotional comments. . s AL 1
.ﬂl&bmwwm BN “" Tapescript (Ex. 3B, C) i |
...Poverty takes over your whole i 5 ,
: b future and your chi1dr:|n's, SRRk :oLta::f:"#;\fi"Q in poverty has meant giving up
w _ ced in the form of a list J = 2. Possible answers | spent years struggling against its effects, living e!gder s:n ::h ;’58‘5 To get the right education for my
{ Foporeeed . know by giving explanations in English Ss may produce differgq . in damp conditions in a place where burglary and et gultty: Ho 0 place i ricorewss :
5 mﬁswﬂ‘“mm don't and asking for their own causes and effects bkl lists personal attack were common. | was trying to get hel i elt guilty. He felt rejected and our relationship was
oreven transiating them with weaker Qroups to explain their chojca ﬂ!ey : for my older son who had special educational needs P Pgrrnaued: s :
B el ing to causes and effects of housing conditions p +£.9. Pyg Feeling like a total failure. : wh“‘:"t‘: give the most nutritious food to the children,
« Ask Ss to group words from the list amm\?vhat o wordsmean; health. Low pay lea esult bag Finally, six years ago, | had a breakdown and became don" ey eat bread, margarine and leftovers. Same
orty. Make sure they understand &I\cacﬂ'r‘ i ia Y d_stomﬁ. suicidal. A friend got in touch with a charity that er: eat much atall. Malnutrition is comman.
« AskSs togive reasons for their grouping. ions and is in fact : supports families living in poverty, caenn?:\{eclt-.u acc:pt low paid work or lose out. We
* Tne scheme in the bax helps Ss give their explanation bﬁla Sharing experience can help. People from diverse Sord theocc;s; ofow g:_usa our free time. We cannot
& substitution exercise aimed at practising active voca ry. backgrounds and cultures fight together for their right facilities. As for thgl;nl: trans?m to reach free .
E 13 t_akhe an aCt.i"E partin society, to get recognition of more than a week’s ber;:f‘rtsea St o aies e cvRt
eir human rights. it Rl J ; :
: X et " These are the bravest and strongest people | have E::’:L?:E;Sé;:gim“:;n; for ughpialdﬁnw can
work out why the speech has its title. It is a predicting activity. et our childran.
e any ideas at this stage and don't give the right answer. = A
) - some vocabulary, which you think, might prevent
i the main ideas of the speech. Your choice will depend Suggested homework
your Ss. Remember that these words are passive and Ss are Ask Ss to write five to seven sentences giving the main points of the first part of Moraene's
1o learn them. They can be pre-taught in Russian. speech and following the words and the example in Ex. 3D.

the main points of Moraene's speech. Refer Ss to For more practice see WB Unit 4, Lessons 3-4, Ex. 2, 5.

effects of poverty and explain to Ss that they have to
ich of them Moraene mentions in her speech. After that Ss
partof the speech and tick the items from the list which Suggested lesson break o

Reading

4 A. Ask Ss to read the text quickly, recall their predictions in Ex. 3A and say
why the speech has its title.
needs child . . Ss read the text intensively answering all the questions in pairs. Itis then
©60S — a child has them if he / she can’t be y discussed with the whole class.

L i special place or class
ical condition in which someone becomes
il with even the simplest situations [ 4A. Possible answers Py
: a) People who are in charge of deciding policies. ¢) Parents want to be able
They should ask the poor. They should ask what their studies.
the poor people need first of all. d) Mot_aer_l'e'-sspbsédlfla__
being | : b) When these children start school they can't
2 g fooked atter by a local 1 keep up with the rest because they don’t have

necessary social and learning skills.

B. Ss imagine that they are important people who take impprwrlt decisions
in their country. They work in pairs to make up lists of possible ways out of
this situation then report it in class.

1ET 2F 3T 41

3D. Possible ans Vocabulary (optional)
* Struggling agal L {8} A. Ss work matching the words to the definitions. Draw Ss' attention
may be a total ' to how prefixes change the meaning of the word to negative.

Moraene.



time-tense relationships .

fises V/-ing forms as subjects Less ons 5 —'6 DﬁyouplaﬁV6ﬂf: OL
: \-ing forms are subjects. oo, 2 pPTET
atinal oS esinthe text. (nthe {#=Objscliies - | Active vocabulary ol g
4o necessary PasS? [ sswil to spend on a0
and find F= : | = think critically about their spending habits i to waste sth
oblﬂ‘*" _ nrases firstin tpe.contextr?:r:gg : |« think about budget planning f essentials
woﬁshg““““ arring to their life expe | =« exchange opinions on the issue discussed i to save L SRR
b own examples referri _ | (L to budget i T AH
TG . = o | Skills development bank account e
* . ;i | 4 3 ]
§ 3 Asking a charity for help will help them 10 Cope iy | Sswill practise i to economise
poverty. : |« reading for gist and detail to do without
4-6 Ssgive examples of their own, | = expressing and justifying opinions
| « evaluating a translation Structures
| e expressing opinions ]
|

y of povertyin their country. Tell

Geiies coursebook. They may give some Proce.dure_
ity / town. Remind Ss to use notes from the ' Stage Purpose
city /! m aches as they will need them for . oty
d keep ‘speech 1 Warm-up to introduce the topic
2 Reading to practise reading for gist and for specific information
3 Vocabulary | to practise noticing active vocabulary in a context
+ole class. Set a time limit for Ss' presentations 4 | Languagework | to foc_us on time-tense rela_tionsh_lps :
m. 1 bole_ class. S Mﬁréane delivered her speech. You _ | sy to revise tenses and associated time expressions

& class. 5 | Reading to practise reading for gist and for specific information

Translation to focus on time-tense contrasts in Russian and in English
. to raise Ss awareness of translation skills

Speaking to practise expressing opinions
to practise active vocabulary

B =i o

Warm-up

1) This activity will help Ss start thinking about the issue. Give Ss.
2-3 minutes to discuss the questions in pairs, then ask some pairs
to share their ideas with the whole class. RV L

Reading
A. Ask Ss to read the text individual



UNIT 4 Lessons 5-6
: rds £2 3. Answers
Vocabulary ing active vocabulary. S match Ih8 WOTCE Yo 258
This activty is aimed at practicing & o oy compare the results i i 69 71 SEdoRH
» the text 1o the definitions indivi J| them to find the words in e Jox o )
Immpmm Ss with help if mssaw‘:ﬁaw s active avoid using Russian while
and then do the task. As this voca [ 4A. Answers
working with it 1 usually
2 atthe moment
3 afew years ago
Language work tenses and associate them with the 4 since | was 14
A. This exercise helps Ss t0 re"_’sjhridually or in pairs (with less advanced 5 by now
. time expressions. S ma?rdo it iny difference between date and period of 6 in future
groups}. Draw Ss' attention to the aifie the text and then link them to the
time. Remind Ss to find the sentences in A
time references. s [ pairs. 1 often
B. Ss practise (enses individually and compare their answers In p 5 at themoe
Teacher monitors and helps the weaker Ss. 3 for several years
4 by 2017
5 lastyear
Suggested homework 6 now
7 next summer
b Lk o e 4. Lessons 5-6, Ex. 1A, B,C 8 by now

For mare practice see WB, Unit
Suggested lesson break

Reading

8 A. This exercise practises reading for gist. Give Ss 2-3 minutes to think of
whal ‘budget’ means for them and ask some of them to share their ideas
with the whole class, Then ask Ss to read the text and compare their idea
with the author's.
B. This activity is aimed at developing reading for comprehensions and
interpretation. Ask Ss to support their choices,

C. This actwvity introduces questions that go beyond the text and is aimed
at developing critical thinking, Ss evaluate the author's ideas and express
their personal opinions. Ask them to work in pairs and set a time limit

(5~7 minutes). Ask some pairs to share their ideas with the whole class,

3 sB. Answers
1c 2b 3b 4a

Translation
\__.:a. ﬂnnre-umsgﬁ’:n exercise vill help Ss understand the differences
_bll!lun_ E’lﬂﬁﬂ:ﬂ ﬂmsian VESions of the same sentences (vocabulary,
M =, word order) and difficulties in renderi
“senlences in Russian

ng the main ideas of the

L

2 Think of budgeting as managing your money- i

_ 4 Personal budget helps to solve this problem. pm,&fl
S When You create a budget, you are creating @ pe Sk
spending and saving money. Lﬁ

B. Optional If you feel your Sg might be discouraged by such a task you can
make it easier. Give a smaller part of the text. Ss translate the passage from
the text and then work in groups to imprave their translations, They should
agree on the best version and gel ready to presentit. T should monitor Ss'

work and help if necessary. Take notes of characteristic mistakes and then
analyse them, :

[ 6B. Sample translation
HT10 TaKoe “nnaHupoBavue Goaketa” ans 8ac? Muorve niopu CHMTAIOT,
HTO DIOAXET CBA3aH ¢ BONbIINM BUaHeCoM 1 He MMEET K HUM HUKaKoro
OTHOWEHWA. HekoTopbie yBexaens, yto fnaxnposanve bloaxera — ato no-
CTOAHHAR IKOHOMWA NIEHEr U NOKYNKA TONLKO Camora Heobxoammoro, 3o
HENpaBsaa, HO MMEHHO MO3TOMY NPOBANMBAIOTCH MHOMME NONLITKK CANAHW-
posats Gloaxer. Moaymaiite o nnaHnposaHu Giopkera kax o6 ynpasne-
HWW CBOWMMU NeHbramu. B aTOM cnyvae Uenk — He cienars
BaC HECHACTHLIMW W 3aCTABUTL OTKA3ATLEA OT NPUBBIMHOND Komdopra,
d NoOMOYL YNpasnaTe BallMMK HAEHBraMHM,

Y Bac eCTb KAPMAHHLIE ABHBIM U ONPEeNEeHHbIe pacxoaw — Gea
TILATENLHOTO NNAHMPOBAHWA BAM MOXET HE XBATWTH IEHET Ha 3anNaHu-
POBaHHbIE NOKYNKK. JInuHbIiA BloaxeT noMoraer pewmTs ary npobnemy.
lMnaHupoBanue GIoLKeTa NOMOraeT NOHATL, CKONLKO Yy BAC IGHEr W CKONb-
KO Bbl TRATUTE 38 ONPEABNEHHLIA Nepuoa Bpemenu. Kora sw nnaHupyere
CloaxeT, Bbl NNaHUpyeTe, CKONbKO AeHer Bbl MOTPATUTE W CKONBKO CIKOHO-
MuTe. [Ing MHOrMX NIOAER IKOHOMWA AEHEr — 3TO CNOXHAS 3anaqa.
Cneayiolme CoBeTsl MOryT NoMoYb Bam CnnaHuposatsb DIoXerT,

Speaking

@) A, B. This activity helps Ss think critically of their personal budget planning.
They answer the questions individually and then work in groups. Set a time
limit for the discussion. Ask groups to report on the results of their budget
planning at the end of the activity.

Suggested homework

Ss may translate the part of the text at home (Ex. 6B).
For more practice see WB Unit 4, Lessons 5-6, Ex. 2, 3.

UNIT 4 Lessons 5-8




- e

Active :
— ambition
considerate — consideration
decisive — decisiveness e
domineering — dominance / domination
easy-goingd
flexible — flexibility
obstinate — obstinacy
rebellious — rebellion
snobbish — snobbishness
Structures
conditionals with if(not) and uniess
Useful phrases
Expressing probability Reporting a discussion
|'m absolutely sure... Both my classmates think...
He is likely to be... Abelieves that... whereas B findsit..,
He seems rather... They couldn't agree that...
it might be that he is... They came to an agreement that...
He is probably... To sum up...
He can't be...
e — —

group work:
whole class

]
| pairwork
whole class

individual / pair work
whole class

whole class

ties needed to achieve life
individual / pair work 4

al sentences with if (not) pair work

groups of three
individual

individual

......... tebidnatevanddvedsddivandideded B iErEyl

there is an instruction to open the t : e[ e which 3
ek GLl extbook and find the picture which . s

« Ssgroup themselves according to the task on the raducing
ten associations they have with the given images. I‘:‘hu:r:q:s:n::f‘:tnﬂ?eirideas .
and write on the board the two sets of associations.

» Ask Ss to guess who was described by the other group.

« When in the end it becomes clear that Ss have described the same person ask
them why there was such a big difference between their associations.

Reading

{2) A. Ssread the first part of the text in pairs and answer the questions alongside
the text. The questions are aimed at understanding the words which might be
unknown to Ss from the context, thus providing them with a skill that is necessary
for extensive reading. With weaker groups you might ask Ss to transiate these
words to make sure they understand them.

[ 2A. Answers .
a) unpretentious — it doesn't seem special or luxurious
b) to spoon — to pick up food with a spoon

B. The second set of questions is aimed at analytical reading for implied meaning. et A

Invite Ss to make guesses and produce as many ideas as possible. Draw Ss' iy~

attention to the difference between ‘look like' and ‘be like' (for description of =¥ 4
Qe 4™ kol

appearance and personality). The task is done in pairs and then discussed in the
whole class.

2B. Answers
All the four questions of the second setare open-
ended and Ss are supposed to be able to support their
opinions and to be creative while describing the person.
Welcome any ideas.

{8} Ss read the second part of the text quickly and check whether their
correct. Then they read it again and answer the questions on the el ATt
These questions are meant to help Ss with some unknown words like ini the firs
part of the text.




B L e

B. L 1 i g
| = Ask Ss to work in pairs and study the example carefully. Give additional
explanations if necessary,
» Ss have to produce (write down) two chains giving advice to their partner as
‘ | shown in the example. Encourage them to be inventive and original. Say they

domineering | domin: are allowed to add their own ideas.

a-mbitibus ambition 6 | » Go around t_he cla_tss. monitor Ss working, give help. Praise the best Ss by
“‘W'_c;ﬁsi de;agr—_ﬁ""“ I 'q reading their chains aloud to the whole class.

consider Eha Sl A |
L —————— T e

easy-going o o S i
W decision o | Speaking
R T @) A. To lead into this activity, ask Ss to give examples of situations where they

obstinate obstinacy | will need to speak for a long time — two minutes (public speaking, exams,

flexible flexibility ] presentations. future work, ete. ). Remind _85 that practising ‘long turn® speaking
e —— 3 will be needed at the final lesson of the unit,

rebellious rebellion j Split Ss in groups of three. Allow Ss some time to prepare. Two of them will :

= ol discuss the issue; the third one will work as a secretary and will jot down what is 2
; being said. 3
class. E.g. | have to admit B. The secretary then reports to the class the results of the discussion following
‘parents or friends try the steps in the flow chart and using the expressions from the Language "
ill not easy for me to Support box. -'

L i ’_‘ i
. Writing (optional) - hrn_;

| #8) Encourage Ss to be creative while writing the ending of the story. Tell them thatit ot 4“@_*;‘ C
' shouldn't be too long but don't be too restrictive because it is creative writing. . e
When they bring their stories to the class, display them for everyone to see and. :
+  discuss. It might be organised as a competition. o | _
o When all the discussion is finished, show the Ss the ending of the story.

Suggested homework

| Bx.8.Formore practice see WB Unit4, L

A -

Reminder




Lesson 9

UNIT 4

Lesson 9

L e t 1ol {
_ing forms as subjects and 0 vjects,
Sswill amar 2 V-ing
& their own progress in gramme ~nditional sentences
i beab]e-mcrek::r:?;:unac&uacvnveammlies CQUGIOno: SE0 =
andvocabUlaly T " iis, as a part of study 3 Vocabulary
» develop seﬂ-evalualron‘klll.. P
skills 4 Question forms
5 | Phrasal verbs
. RS
Answers i ' Or etropte ia :
: X f of tsisas
L s story dangerous practice.
(1) do 2 Having the right designer clothes has always been
{2) was saved his wish.
(3) suggested 3 She is used to getting what she wants
(4) could 4 Creating their own image is important to
':? i?::""me*jmn teenagers.
{[ﬂ} o lappeg 5 Dealing with problems effectively needs oplimism.
(8) explai 6 Unless you work hard you won't make a fortune.
(9) wasembarrassed 7 If you are considerate to others you will establish
{10) wanted good relationships.
t“i turned 8 Unless you are self-confident, people won't listen
(12) went to you.
{13) took 9 Ifyou don't have the right education / if you are
(14) saw not well educated, you may be forced to accept
{15} had lost low paid work.
{16) was still wondering 10 Unless you pay fines, you can be sent
(17) saw to prison.
(18) had taken ic 2b 3a 4c 5d 6b 7b 8d 9a
(19) cameup 10d 11c 12b 13d 14a i5a
{20} checked/ had checked

1
2
3
4
5

m =~

Check your progress

EX. Focus

Verb tenses

What is life like?

Where did the grandfather come?

Why did the grandfather come into a café?

Did anybody come to take his order?

Who informed the grandfather how a cafeteria
worked?

What did he have to do to get food?

Where did he have to pay?

What can you get in life as long as you are willing
to pay? .
Will you ever get anything if you wait for someone
to bring you success?

What do you have to do if you want to get
success?

i1b 2a 3c 4e 5d

L esson 10 Express yourself

Objectives

Se

will

develop integrated skills

get feedback on their progress throughout the unit
practise public speaking

Procedure

Stage Purpose

to motivate Ss for further work
to give detailed instructions

Introduction

to form working groups
to distribute the roles among Ss
to get prepared for the role play

Preparation

to assess Ss' performance

Activity
to experience the process of decision making
to encourage Ss to reflect on their progress
to practise self-evaluation as a learning skill
Follow-up to give feedback on Ss' work
Introduction

Classroom management

| L |

UNIT 4 Lesson 10 |

whole class

whole class

individual
group work

whole class

110 is a fluency-oriented lesson, S0 Ss should be given an opportunity 1o

f 55 themselves freely.
Tell Ss that they will take part in a meeting of the School 'Council’
interests will be different as they will represent different people.
Emphasise that the aim of the whole lesson is to come to a decision which in
this activity is more important than to speak correct English.
s that they are supposed to use English through all the sessicn as
o be assessed at the end of the lesson.

. Their

Remind S
bility to do it will als

their

1, Preparation

« Go over the all role cards and give additior

1al comments if necessary. If there

are more Ss than roles, group them according to their roles. There might be

two to three Ss who have the same role card.

Possible groups:
Chairperson, secretary — they plan the proce
speakers.

Speaker for computers
Speaker for crafts

Speaker for helping the poor
Librarian

Headmaster

Teacher

dure, decide on the order of

e donors to invest
hey have to
nk of arguments

their aimis to persuade th
money in their projects S0 th
brainstorm the ideas and thi
to defend them

Parent
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UNIT4 Lesson 10

make decisions by

they are going to
Tk attentively and take

will listen to the speeches
ke a decision and explain it.
get prepared with their

Donors — they may discuss
producing a set of criteria, They
notes. At the end the donors are to ma
1 10-15 minutes, 50 that Ss could
ooks, make notes, efc.
th the language if necessary.

« Seta time limit of aboul |
talks — look through their copy-b
» Walk around the class and help w1

Activity

At this stage of the lesson the chairperson and the secretary take the

responsibility of managing the ‘school council' meet_mg.

« T'srole is to monitor the process and to support Ss if necessary but you
shouldn't interfere with the process.

« Stay behind the audience and start fill

ing in the teacher 's gvaluation charts.

entations. Photocopy Student’s

« Invite Ss to do self-evaluation of their pres
t from the blackboard and answer

evaluation card (p. 169) or ask Sstocopy i
the questions after presentations.

Follow-up

Give feedback and assesses Ss' work.

To be able to do this, while monitoring Ss' work in groups and listening to their
individual presentations fill in the table according 10 the specified criteria (you may
decide to choose only the most important of them).

Give Ss points from five to one, this will enable you to see Ss' progress and

support your judgement of their work. It may be useful to acquaint your Ss with the
criteria you are going fo use in advance, so that they feel secure.

When giving feedback be positive, emphasising Ss' progress rather than criticising

To deal effectively with Ss” typical mistakes do a few more exercises with the
whole class or recommend some specific ones to certain Ss.

Family issues
Lessons 1-2 What makes a family?

Objectives :
: J : Active vocabulary
a5 Wil
back
« start thinking about family values :\mm?}rﬁ:]’]nd multual respect
« continue developing their own strategies for (;h”drarp ki
dealing with unknown words f‘me;)rl Eﬂ,’ rurn St
‘ security
) extended famil
Skills development | household % f::;:llﬂg ()
Ss will practise | in-laws
« reading for detail
« listening for gist and for specific words
« negotiating and reaching an agreement
Procedure
Stage Purpose Classroom management
1 Warm-up to introduce Ss to the topic whole class

to help Ss realise the importance of word structure | individual
and context for dealing with unknown words whole class
to practise reading for detail

to build up topic vocabulary

2 Reading

3 Listening to practise listening for detail and specificwords | individual
to practise understanding from the context pair work
4 Vocabulary to introduce and practise active vocabulary pair work
whole class
5 Speaking to develop speaking fluency group / pair work
6 Writing to practise writing a paragraph individual
Warm-up

= 1. Possible answers
Ss might say that C - J are ane family, or that
some of them are just visitors. A and B look like
business people.

(1) Allow two or three minutes for Ss to answer the
questions in pairs, then listen to what they say in
class. Encourage Ss to give reasons.

Reading

i2) A. This activity will help Ss realise that it is possible to understand
without a dictionary.
1-2 The words can be divided into meaningful components: house (nom) + hold
(aepxark) = BCE, NTO COAEPXUTCH B A0ME, AoOMOBNAABHWE, elc.
3 Ss find the context. It can be one sentence, or mare. Now they can see that it
means "BCe NIaM, XMBYLME B OAHOM pome”. Itis important to mention that
quite often there may not be a simple one-word equivalent. It would be even
more convincing if you could provide at least one dictionary for a pair of Ss to

check their hypotheses.

unknown words

s
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Vocabulary
: Fhi A. Aska stronger student to read the words in bold aloud. Correct and practise the s
oK) care (3a60Ta) = 3a60Ta O pebenke. ciation if i
ed (pacupentbiit) family (Cembs) = cembs '?r:?: ?sn nﬁlttgn“;;z;?:sary ' :
g exercise! Ss read the definitions and work out a list of

e umpam cMbiCne Russian equivalents in pairs. It is another opportunity to show Ss that we eannot ! -.--;r-\, o
always find a precise one-word equivalent. < il £ T

£ 2B. Answers 2 4A. Answers
A. John King B. not mentioned caring — 3a6oTa, n1060Bb '
C. younger brother D. Christina sharing — y4acrue, COBMECTHbIE NepexuBaHns
E.- F. grandparents  G. Kypros mutual respect — B3auMHoe. yaaxeune
H. Adriana |. George J.uncle security — 3aLlAUEHHOCTS, 6 =

B. Ss read what people say about family and decide what values (or the lack of
them) are meant by the speaker. As the utterances are quite vague, Ss may see

1o the people whom they know from the article, Say, that [ 3A. Answers different values in them. Encourage Ss to offer different opinions.
2n speakers. You might need to go over the Andriana - 2 Christina - 1 I ——

Helen Wilkinson - 5 Kypros - 8 3 4B. Answers i :

George - 4 John King - is extra. a) sharing c) privacy
> discuss possible words ‘“é’::m 9 “"e"“‘e: 5 b) security /comfort  d) trust / respect
. ﬂiﬁ!arelglosa in rl:aeanl:gmbsutﬁ'lr:ge - Ariowars
r an: ri

MW (8ig: saficinstead of chat). It is stl Ezloi’swers Tl C. This activity is meant to summarise Ss' understanding of family values. Thertry

n to derive meaning from contex!. to correlate the notions with the examples from both texts (Ex. 28 and 3B).

he gap and let Ss pronounce the word. You

they reproduce the word exactly X 4cC. Possible answers sidiesd
caring (Ex.2B) Christina’s parents, wh a.ra

RiRees - - getting old, can be looked after, as can her uncle,
George, 51: who is mentally handicapped.

It means closer family relationships. We all sit round
together and we can have a laugh. It works both ways; Snoakin
the children don’t pay rent, but if the grass needs P 9 !
cutting or something needs doing, one of my sons will Q Divide Ss into groups of three. Use the first statement as an exam
do it. We help each other. Ss negotiate each statement until they produce a version whieh
Helen Wilkinson, 40: members of the group. While talking Ss will have to use
People are becoming more aware of the importance Alternatively, if you find this discussion too abstract f
f mily network. These days your job or partner | you may hand out another set of issues for discussi kia)

m]gﬁt forever so people are looking to other 1 Adult children should live at home with their parents.
/ 2 Mostly social institutions not children 3

ily unit breaks down everything goes with it, but 3 g&ﬂmdetgsf:mﬂ;‘}mtdms grandparents, uncles,
i ming im|
m?ﬂ have parents, grandparems even ﬂeighboursn 1 4 Parents should always trust their children,

5 Children who lack the security of'a-gqod fami




UNIT S Lessons 3-4

Lessons 3-4 As

Lesson objectives

Ss will
« think critically &
« discuss different wa

bout family relationships
ys of conflict resolutions

Skills development
Ss will

soon as I’mold enough

Active vocabulary

do a fair share

go through

keep / keep doing sth / keep out
lack of privacy

nag sb about sth

show sb up

treat sb (like)

make comments about sb

« practise deducing the meaning of unknown
words from context

« practise reading for gistand detall

« develop speaking skills .

« Use the present continuoUs for speaking about

annoying habits

object to sth

Structures
the present continucus for annaying habits

Procedure

T st.ge . Purpose Classroom management
1 Warm-up to introduce the issue individual / in pairs
2 Reading 1o practise reading for gist individual / pair work /

1o introduce and practise new vocabulary whole class

through reading

3,4 | Language work 1o present and practise the present continuous for individual / whole class
annoying habits

-] Reading individual / pair. work

1o practise reading for gist
to practise reading for detail
6 Speaking to practise expressing and justifying opinions group work
1o practise summarising
Warm-up

5s are introduced 1o the issue of the lesson. You may write on the blackboard
2 list of words like: serious, naughty, ambitious, hardworking, confident, lazy,
selfish, responsible, thoughtful, kind, etc. Ask Ss 1o choose the words that
betier describe the girl in their opinion.

Reading

. A. S read the introduction 1o the 1ext and do the task, Encourage them
10 use the Language Support box. Ss may write down their ideas,

3 2A. Possible answer

e ok maions o tholr e " e Her dad might forbid
Encourage them ppositions. Ss work in pairs or hi i
. N erto . She
mamidually. You may ask some of them 1o share their suppositions with the looks ,E,ZJ: :pi.:ﬁo 2
Whole class She might have argued
with her sister. She looks
sad.

UNIT 5 Lessons 3-4

B. Ss read the text and say which of their guesses were nght, Ss may work in
pairs for 2-3 minutes and then ask some of the pairs to sh 2 : :

2 pairs to share
the whole class. F G i

C. Set a time limit to do the task. Encourage Ss to make notes. Then discuss
Ss' translations and choose the most successful ones :

2 2C. Answers
1 410 8 3aaymMana caenats
2 KONaeTcHd B MOMX BELLAX
3 ...N030PUT MEHR NEPes APY3LAMK. Koraa A pasrosapveaio no Tenediony
© keM-HubY AL M3 MOUX ApY3en, oH Gepet TpyDky napanientHoro
TenedoHa M NOACNYLWMBAET,
4 W ewe MHe Hapoeno...

D. Ask Ss to look through the text once again and find the words from = 2D, Answers

the left column, Then allow some time for doing the task and check it with 5

the whole class. ;ifl ?,-i-_, Bl S0 %
E. This activity refers Ss to the text once again and makes them think

critically about the situation described. They discuss the questions in groups

of 3-4. Encourage Ss to be positive and come up with a piece of advice that

may help Sasha cope with the situation.

Suggested homework

Yau can ask Ss to summarise the discussion of the questions in Ex. 2Ein
writing as homework
For more practice see WB Unit 5, Lessons 3-4, BEx. 1

Suggested lesson break

Language work

{3) A. This is an example of learning grammar in context. Guiding questions
like: ‘How does she feel about his behaviour?’, ‘What does she want to
emphasise / stress?' can be of help.

3A. Answers
Present continuous is used to show an annoying behaviour. Sasha wants to
emphasise that she is annoyed by it.
Other examples from the text:
1 she's always complaining
2 is always making nasty little comments

B. Ss practise in pairs. Ask stronger Ss to suggest their own examples.

the task. Encourage themto wark with the

4 A. Give Ss some time for doing _
; d the meaning of keep in

whole sentence or even a paragraph to understan
each case.

3 4a. Answers
1c 2b 3c 4d 5¢c

[ !




UNIT S Lessons 3-4

sbulary and raise awareness of

- e stive vOCs
exercises Ss practise active habits. Draw Ss' attention

., C.In these :
¢ B. g present seribing annoying
using present
forms while rephrasing

Ty,
continuous for ¢

to the verb

Reading R

@& A. Sspractise rea 4ing for gist. Set a time limit and check the answers with the
§ A. Ss practise reaging i gist. ~

~ whole G 5.

= sA. Answers

1 They all used to have family problems.
2 Examples; problems with prothers and SIsters,
parents, sharing a room with a younger sister, elc.

arguments with

B. Ask Ss to read the texts once again and do the task. They may compare
. Ask d L

their answers In pairs.

= 58B. Answers
The soilutions mentioned
Try to stay calm and control your emotions,
Treat each other fairly and respectiully.
Argue only when needed. :
Establish family rules for conflict resolution.

Speaking

@ This is the final actiity of the lesson. It develops speaking fluency and helps
Ss think critically about family relationships and conflict resolution. Ask Ss to
discuss questions in groups of 3-4. Encourage them to be positive and add
their own ideas on conflict resolution to the list. You may display the final lists
in the classroom for other groups.

Suggested homework

For more practice see WB Unit 5, Lessons 3-4.

B 4B. Answers
1b) He kept playing..
2¢c) | keep myCDs..,
3d) ..., but you should keep
it secret
4a) Keep out

4C. Answer
keep doing

UNIT 5 Lessons 5-8

Lessons 5-6 | keep my stuff in a suitcase

Objectives

Ss will learn to

» think positively with respect to family problems

» establish connections between form and meaning in

Active vocabulary

be on one's own

feel jealous of sb

for a bit, bit, a bit + adj, quite a bit

context
stuff
Skills development staff
s will
Sswi S

« practise reading for gist

» become aware of the importance of the title as a text
component

» practise .'1.-1.."m_,-1;rn[:n!.a1|-.rf: discussion in a guided dialogue

« practise writing a letter :

Procedure

Stage Purpose

Warm-up to establish a link with the previous lesson
to make a basis for further discussion

to develop Ss' ability to hypothesise on the context
to encourage Ss' to evaluate and respond to the text
to raise Ss' language awareness of certain grammar
phenomena

1 Reading

2-3 Language to practise the use of the modal verb have to in the
work meaning of obligation
to practise discriminating between verb patterns
V+toV/V+V-ing

4 Vocabulary to practise using new vocabulary and collocations

to get Ss think of some arguments for further discussion

o

Speaking

6 Writing

Warm-up

Ask Ss to recall as many Sasha's problems (Lessons
3-4) as they can, Allow two minutes to collect the
ideas (or look through the text).

You may ask them to draw a chart in their notebooks.

= Sasil_ Kelly

of privacy.

to practise participating in an argumentative discussion
to encourage Ss think of family values and responsibility

 have / get to do sth (modal verbs of
obligation)
o V+ioV/V+ V-ing

Classroom management

whole class

individual
whole class
pair work

pair work
whole class

pair work
whole class
pair work

to practise writing a letter of response to a youth magazine | individual work

3 Possible answers
Sasha’s problems .
» One of the worst things about her house is lack

« They treat her like a baby.
« They treat her like an unpaid slave.
» Her sister acts like a baby.

’ « Nothing is safe in her room.

» Her sister goes through all her stuff.
Then let them talk. You may choose the winner — the « Her elder brother pushes heraround.
student who gives the last problem. The second « Her younger br.om“m!_"?M"‘_‘!-!'P_h' 3
Column is left for Kelly's problems, which will be filled front of her mates. Etc. Je
in later,
ALY T

“New Millennium English”

81




UNIT 5 Lessons 5-6

Reading

cr116s the
& A. Give Ssone minute to discuss the

of thelr ideas

B. Aliow Ss ten minutes for reading and chec

pstions al
r . fom to seven minutes 1o do ques
C. Setanother fve 10 S
or in pairs. 5s will have tore
guestions and on their

v 5|
learning to hypothesise on varnous

X 1C. Answers

1 No, she doesn't, as she makes use of the
present continuous for annoying habits.

2 Use of the modals have o/ get fo do sth means
that someone is made to do sth under the
circumstances and has no or very little control
over his deeds. MHORAA MHE NPUXORMTCR XHTH B
QNHOR KOMHATE.... MHE HYXHO GbiTb C Hel... Mue
NPMXOOMTCA CNEAMTE 33 TEM, yrobul...

D. Ss discuss and fill in the second column of the chart.

= 1D. Possible answers

1 The girl doesn't have @ stable home and is
ready to move anytime. She hopestogeta
home for mum and for herself. Then she’ll be
able to unpack her suitcase at last.

2-3 The children's homes are okay, but they are

not the best places to live. She would prefer to
Ive in a family of her own.

Suggested homework

title in pairs Encourage

y on the context answering

them to express any

sking their guesses
longside the text individually
the language awareness

previous knowledge. Check the answers in class. As Ss are

anguage phenomena,

avoid discouraging.

3 |Itis obvious from the context that she is speaking

about past. .
4 abit = alittle; fora bit = fora short time; quite a bit =

alot.

5 Feeljealous of (here) means — Feeling angry and
unhappy because someone has something that you
don't have. .

6 staff [sta:f] or AmE — [stef] = people working in an
organisation; stuff = things.

4-5 She doesn't have control over her life because she
is still a child and her mother cannot care for her
due to her mental iliness. She uses a lot of ‘have’ /
‘get to' constructions in her speech which proves
that she is not free in her actions.

6 Kelly's mother is ill. She doesn't have a real family
and home and she often has to live with strangers.
She has a lot of responsibilities unusual for a child.

Ex. 1D. For more practise see WB Unit 5, Lessons 5-6, Ex. 1-2.

Suggested lesson break

Language work

Q S5 may refer o Lessons 3-4 and 1o the text in
Kelly has much more responsibilities.

= 2. Possible answer
1 Kelly has 1o stay in the children’s home, She
m'ﬂasto%rearmmmﬂ she
doesn’t get on with the other girl, it's not much

M.WMWWMMhaW se
under the bed. .

this lesson. Help Ss realise that

2 Sasha hasto keep her room clean. She says
she has to doa lot of housework. She has to
share a room with her younger sister.

(@) Refer Ss to question 1 or to Grammar reference section
in weaker groups. Then get Ss work in pairs and choose
the correct answer. Attract Ss' attention to the correlation
between the form and the meaning.

§s work in pairs and choose the correct answers. Then
check the answers in class.

Vocabulary

4) Optional This activity is practising the active vocabulary
of the unit in a meaningful context, not just drilling it. It

s Ss' life experience. This activity prepares
activities.

certainly invol
Ss for the final

Speaking

5) Draw Ss’ attention to the useful language within each box.

Forw
also help Ss with the language.

Writing

WERY VA R e T

3 3. Answers

ia 2b 3d 4¢c 5e 61 7h Bg
9j 10i

X 4. sample answer
To be on your own
- IS good because nobody wants to know
what you are up to.

... is bad because nobody is interested in you.

Ss you may recommend to make notes while preparing. You could

6 Remind Ss that this activity is supposed to be a part of the final project.

Suggested homework

1 Ex. 6. For more practice see WB Unit 5, Lessons 5-6, Ex. 3-4.

-
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' 5 RCaE : 2 = UNIT § Lessoris 7-8

UNIT 5 Lessons 7-8
L,

—_ Le ,S build a bridge Listening
Lessons 7-8 t s sl ana e petan 3 2A. Answers
i) A. The music a 'e perfarmance of this song is copyright, The author wanted to say that though it

so you may want to use the original recording of Mike an i
BC ( 3 and 4 i i
Mechanics, or just read the verses aloud in a natural tempo b sl icll bt
MPo.

Active vocabulary ve wrill fiste f oy Foat fi understand each other, it is also ver)
Objectives things fm.‘mll I\s;ts.nplf: n”{:r the first time with their books closed. important, because often ;nder'stanijing
do teenage 1S Before checking this exercise in class you may wanl to ask : E
Ss will « discuss their answers i : i comes when your parents are dead. He also
e Gie 10 T he issue of the generation gap go out Ss discuss their answers in pairs. They will exchange their says Itdis m y 1z :jt | Wi
: focus on versions and this will help them come up with better answers say important to learn how to talk with

« develop the & a see different points of view get sb off one’s hack mutual respect.
' B. With a weaker group pause after each gap and first ask

go out of one's mind
Skills development hang out with (informal) them to pronounce the word. Praise especially weak Sseven =4 2B. Answers
Ss will practise make fun of sb if they do not pronounce the word exactly, but sth close to it. (1) generation (8) afraid
« listening for gist and spec Even this small measure of success is very motivating in this {E!know (7) agreement
« reading for gist and specific words Useful phrases: difficult skill. (3) father (8) different
« giving opinions, summarising e, v Giving advice (4) hopes (9) listen
Spa S e, SO e Do/ Don't o8 {5) paper (10) late
. ting a letter of advice : e = The Living Years
] Have you ever thought of...7
If you want my advice... Every generation You say you just don't see it
| think you should... Blames the one before He says it's perfect sense
My advice would be... And all of their frustrations You just can't get agreement
Have you ever thought of...? Come beating on your door In this present tense
Whatever you do, never | know that I'm a prisoner We all talk a different language

Talking in defence

To all my father held so dear
| | know that I'm a hostage Say it loud, say it clear
To all his hopes and fears You can listen as well as you hear
| just wish | could have told him in the living years It's too late when we die
Procedure Crumpled bits of paper To admit we don't see eye to eye
Stage Purpose Classroom management Filled with imperfect thought
= Stilted conversations
1 Wa.rrn-u:j to introduce the issue whole class I'm afraid that's all we've got

2 Listening to practise listening for gist and specific words whole class, pairs, individual

to start forming an opinion on the issue
C. Ss may want to learn the song and this activity will help

3 Reading to practise reading for gist and for building up individual them understand the song better.

vocabulary pairs
to familiarise with a new genre (agony column) small groups [ 2C. Answers
e bt s 10 practise summarising whole class { generation 3 It doesn't mean they were really
4 Vocabulary 1o introduce topic vocabulary individual 2 He is dead; the words ‘could have told him in speaking different languages, but they
to practise topic vocabulary whole class the living years' show that. didn't understand each other.
5 | Speaking | topractise giving arguments pair work
] Writing to practise the language of advice individual, pairs D. Ask Ss tf) discuss these questions in pairs and then check
1o practise writing a letter of advice individual fhiemas 8 closs:
e u ), _ pALWOIK 3 2D. Possible answers e
) r « arguments about children's rights « arguments about children's friends and acquaintances
Warm-up « misunderstanding of each other’s fashion « different views on life values and family ife
* At 'WQE u: mw:nb;.e}‘s; answer seems to be 2 — the generation gap, Ss may not
com n - . : .
encouraged butln:t fgg ;he{y;);n dr' Sla!: B dboyssion, which should be Background information for the teacher :
B e (o Oeerition g:‘;) i ;‘_:J .rlne. n the end ask S; to think of a Russian The term ‘generation gap' was suggested by sociologists and anthropclcgwl?' I
« Ine Closest equivalent being “npo6nema otyos in the 1960s and is often still used today. One concept of the generation gap IS

M aeTeR”.
different values and beliefs. Asa result, many

that parents and offspring have su
fluence with children when peer opinions

| parents fear that they will lose in

| become highly valued. (Steve Duncan, Extension service.) 1




UNIT 5 Lessons 7-8

Reading

b A. Ask Ss to discuss the questions in pairs of small grol _
to discuss them as a class Ss come out with their own answers

ups and then you may wish

and Top Man = 3B. Answers
1 — 'Life is ruined’
2 — 'Tastes differ'

B. It may become necessary o explain the difference between Burton's

Background information for the teacher
Burton's — a network of tashionable shops of
Top Man — a network of clothes shops for teenagers

quality clothes in Britain
and young people.

them to discuss it first in pairs or small

F Il do this exercise better if you ask .
hedyay ish to organise a kind of

groups and then give their summaries in class. You may w
competition for the mosl concise but comprehensive summary.

= 3C. Possible answers
Max says that his parents have 100 much control
over his life and he facks privacy.

Liam says that he and his mother have different views
on fashion and it's the mother who decides what
clothes to buy for Liam.

D. Optional It is necessary to discuss this exercise in class and maybe take
notes on the blackboard as this is the first activity where Ss try to give some kind of
adwice.

Vocabulary

A. Ask Ss to explain the meaning of the words or let them translate if it proves too
difficult. All these verb expressions are informal with one exception: focus on’. Ask
Ss to find this exception.

= 44. Answers
» goout — here: leave your house, especially in » get sb off one’s back — get free from sb annoying
order to enjoy yourself you or asking you to do things you don't want to

» do teenage things — do things common for
teenagers, like listen to music, chat with friends,
walch and discuss movies, etc.

» focus on — pay special attention to a certain
person or thing

» hang out — spend 2 lot of time in a particular
place or with particular people

+ go out of one's mind — start to become mentally ill
or behave in a strange way

+ make fun of sb — make a joke about sb that is
insulting or makes them feel bad

Suggested homework
WE Unit 5, Lessons 7-8, Ex. 1-2.

Suggested lesson break

B. This exercise could be done as a WA U

p if you have separate | :
option you could ask Ss o dramatise the p essons. Asan [0 4B. Answers

situations from the pictures. Picture A— 3,5
Picture B — 4, 6
PictureC — 1,7
Picture D — 2,8

UNIT 5 Lessons 7-8

speaking

(&) Before you let Ss have their dialogues in pairs it may become necessary to ask
Ss who they think is to blame. You should lead Ss 1o the idea that I;\:,lh jirl(;; ;nay

be right and wrong at the same time. This will t
; ABAL elp Ss accept the s 5
dialogue = pttheir roles for the

Allow Ss some time to prepare their arguments and if necessary to take notes

Writing

6) A. Ssread the texts quickly. Allow about two or three minutes for this activit
Then discuss the questions with the whole class. TR
= 6A. Answers

1 Both answer the second letter by Liam.[...]

2 Ss may come up with the answer that the first
text looks more like an instruction, whereas the
second text gives a more personal opinion. The
author emphasises several times that this is her
personal view.

3 Ss may prefer the style of one of the texts though
they will both serve the purpose quite well.

4 Expressions of advice:

* inthe first version:
must
imperative form of choose, explain, ask, give
it atry, don't forget

* in the second version:
If you want my opinion...
Have you ever thought of...7 !
My advice would be to... |
You'd better...
You should...
| really think you ought to...

B. Allow three minutes for your Ss to read Max's letter in Ex. 3B again.

You may ask Ss to divide each letter into three parts in order to make them focus
on the structure of the letter of advice.

Ask both Ss to take notes in their notebooks in case they have to write the first
draft of the letter at home. This activity prepares Ss for homework.

Suggested homework

In case you don't have enough time in the lesson you may ask Ss do some steps
of the writing process (Ex. 6B) at home. Ss' letters are supposed to be included in
the final project, so ask them to use A4 paper for the final version,

Reminder

Remind Ss that they are going to make family magazines in the next lesson.
(See Lesson 10, Unit 5.)

Ask Ss to look through the description of the activity in Lesson 10

Tell Ss to revise the material of the unit and to have all the materials they made

in the unit. . )
For the lesson Ss may need construction paper, Scissors, markers, crayons, . |
glue, etc. } |

a7




UNITS Lesson9

Lesson 9 Check your progress

=X
Objectives ;
Ss wil :
= be able to check their own progress in B
grammar and vocabulary through accuracy x
ype activities 4
= develop self-evaluation skills, as a part of
study skills 5
= Answers
ib 2b 3a 4c 5¢ 6a 7b 8¢
2 A
e e
.86
B
- “Gtvihgupmeacﬂﬁty
2,3
C
Making an effort to do something difficult
1.4,5
3
* O
& B 1Y | W
& ¢
_ Tanya v = = — Tanya
B — | - st oo Lena
—— of | = pelac= Marina
_— | v_| — [Fone

Focus

Verb patterns: V + to V /V +V-ing
Reading skills

Vocabulary of the unit

Grammar and vocabulary of the unit

Things people are / were supposed to do
2,4, 5

The reason for stopping

1,4

Experimenting in different ways

2,3,6

«
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Generation gap will always exist not only because teenagers and their parents enjoy
(1) listening different kinds of music. A lot of things are different: tastes, manners,
behaviour, and the (2) stuff like that, Teens often think that their parents just make
fun (3) of them. They do not let them (4) hang out with their friends. They (5) are
always nagging when their children do badly at school. They make them (6) do their
homework, though sometimes it is unnecessary. Teens often feel a lack of privacy
because their parents want (7) to know what they are up to. More than that — itis
impossible for them to keep anything (8) secret.

But | often wonder if we'll also have (9) to do the same when we are adults for our
children's security and success? And our children will complain to others (10) about
their boring parents...




UNITS Lesson 10

Lesson 10 Express yourself

Objectives

Sswi

« create their own class magazines

« 1o discuss and present the materials they have
created while working with the unit

+ praclise integrating skills

« develop their ability to work in teams

Procedure

Stage Purpose

Introduction

Skills development

Ss will

practise skimming of several texts
listen and speak in a group discussion
practise taking turns

« practise evaluation of materials as a stage in the

writing process

to discuss the process of creating a magazine

to motivate Ss for further activity

Classroom management

whole class

whole class, groups

1 Preparation to give instructions

2 Activity to select materials for the magazine groups
. to design, set, construct and bind the magazine

3 Presentation to present the magazines groups

4 Fallow-up
the criteria given
to give feedback to Ss

Introduction

« Announce the magazine competition and say
that there will be two (3-4) magazines produced
by the end of the lesson that will participate in
the competition. (You may think of a prize for the
WINner.)

« Optional
For this activity you may wish 1o discuss with Ss
the responsibilities of different people during the
process of publishing a magazine.
On the board write the list of jobs. Ask Ss to
explain what they think these people do. Help
them by explaining the jobs they cannot explain
themselves
Or you may wish to revise the classroom
language Ss may need for their group
discussions (partially presented in the Language
Support box)

to evaluate the magazines of peers according to

whole class

groups
whole class

Background information for the teacher

Editor-in-chief: a person who decides what
should be included into the magazine (see also
Ex. 2Ain SB)

Deputy Editor: takes notes of key decisions,
ensures that the magazine is ready by the
agreed deadline (see Ex. 2B in SB)

Designer: decides on the magazine's visual
style — the layout of the cover and every page,
the pictures or photos, and other visual details
Picture editor: chooses pictures that could be
used with this or that piece of matenal
Technical editor: constructs all the materials to
be set on every page according to the plan of
the designer

Correspondent: submits articles or other
materials to the magazine

Copy editor: usually is responsible for the
copying process, here you may need to copy
some draft materials in order to make them
look reader-friendly

Y

Preparation

. Sim ﬂl tima :m"T Dr:!Thf_;f-' !r'mm tes for Ss 1o decide individually what rmaterials
thay 1ave Drouq wiitn inem a ! - i
magazine. and which of them they would fike to see in the

« Divide Ssinto groups of five or six. Make them re
criteria are clear to Ss.

» Ask Ss to choose Editor-in-Chief and a Deputy Editor in their groups. Th

should be chosen only for the purpose of structuring the discussion .‘fo‘ﬁnn

also need to set the time limits for the discussion Xy -

ad the criteria. Be sure all the

Activity

« Ss then discuss what materials should be published; also they discuss their
future magazines according to the criteria.

« Remind Ss that they are supposed to use English for their discussion, address
them to the Language Support box,

« Make Ss decide on what job they want to do in their groups and let some fime
for them to prepare their magazines for presentation. Tell Ss how they are to

1t their magazines and give two minutes to the groups to prepare their

presentations.

« You could also start filling in the evaluation cards.

Presentation

« Each group takes turns to present their magazine.
« Carefully monitor the time, do not allow to exceed the two-minute fimit.

Follow-up

« Photocopy peer-evaluation cards on p. 170 and distribute them between Ss.

+ Ask Ss to read the magazines of the other groups (they may do it in groups,
taking turns to read aloud) and fill in the gvaluation cards. It would be better
if Ss fill in the evaluation cards individually because it will make the process
of evaluation more objective. Don't forget that you also may take partin the
evaluation.

« Check the results and announce the winner of the competition. Note that the
first and the second questions of the evaluation card have only two possible
answers. ’ :

« Or you may prepare stickers of three different colours and distribute them
between Ss — one of each colour to every student. Ask them to stick them
on the magazines they liked. You may also distinguish between colours, for
example,
red — the one you liked most
blue — the second you like most
green — the third you liked most

he end it will be easy to choose the winner.

gt\:c&;s:e(!tmf:k on Ss' s‘lliiils developmentin the usual way (see Lesson 10,
its 1-4). Use the evaluation card for the teacher.

?{F:‘:)Sc mm)e ob?ectlve about writing skills, you may wish to collect the magazines

and give your feedback in the next lesson.

UNITS Lesson 10
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Lessons 1-2 Why sports?

Active vocabulary
Discrimination between the collocations
denoting different sport activities,

Objectives

Ss will be able to

« develop and express their attitude to sports

« discuss in speaking and writing the role sport play a sport overcome
plays in m,nph_fl.; lives do a sport improve
go V-ing allow
i be into a sport fitness
Skills development
P increase (v) weight
Sswill practise decrease (v) outlook on
= listening for gist and specific information i
« understanding new words from the context s =
IXCNE ng opinions
g SR O Structures
the present perfect for showing the
connection between past and present

Procedure
Stage Purpose Classroom management
1 - Warm-up to introduce the issue whole class (pairs)
2 Vocabulary to recycle names of sports individual
1o practise new words and expressions pair work

whole class

3 Listening 1o practise predicting individual
to practise listening for gist and specific information | pair work

. whole class
4 Language 1o recycle and practise the present perfect for whole class
work showing the connection between past and present individual

pair work
group work

E oy e
] Speaking 10 practise exchanging opinions and expressing group work
attitudes to sport
6 Writing 1o practise writing a paragraph or a leaflet | individual
Warm-up

* Ss express their opinions In class butin weaker

r .
discuss questions in pairs. Qroups you may ask Ss first to

[3 1. Possible answers

ey m :;nw_hnw somebody is climbing something. Both the monkey
» - orwm somem physical exercises, but the purpose of the man is
v fun, relix, while the purpose of the monkey is to get food,

Sport — an activity need)
: e S g physical effort and skill and usually undertaken for

UNIT 6 Lessons 1-2

yocabulary
23 A. Picture supportis given for the names of sports, which 3 2A. Answers
§s are less sure to know. As most names of sports are 1 downhill skiin 4 -
international words they are easy to understand and 2 diving : 5 Ca?ofl?'?t'
remember. Ss could do the exercise in pairs and then you 3 yachtin 4 ;engnl ifting:
might check it as a class. 9 QUGS
B. The differences between the collocations are very
important for comprehension and active use. Make Ss study
the rules individually and discuss them in class if necessary.
C. Ask Ss to do the exercise individually or in pairs and if 3 2C. Answers
necessary check in class. R e
y . a)goswimming ¢ skies  e)into
D. This activity is optional. If you do not have enough time b) play d) do f) swam
you might ask Ss to take turns to say sentences in pairs or
small groups, though written notes might help your Ss do their
homework (see Ex. 6).
; activity introduces new vocabulary in mini context. 3 2E. Answers

s do it in pairs or small groups and then check the 1g 2d 3h 4a 5i 6e 7b 8¢
ex se in class because they will need the vocabulary at the af
later stages of the lesson

Listening

34 A. Let Ss do this exercise in pairs, then discuss their
predictions in class. Though positive attitude is evident, ask Ss
to predict which of the speakers might have a negative attitude
to sports. You might ask for reasons.

B. Ss listen to the tape, take notes and then check in groups 3 3B. Answers
or in class All are positive.

C. Before second listening make sure Ss understand the
statements. Tell Ss that similar statements might be made by
more than one speaker.

= 3C. Answers
al b1.2.4 ¢c1 d2,5 et f2 g2 h3 i1,3 j2,4

Tapescript (Ex. 3B, C)

1. Fred Tomasino, an amateur cyclist

Racing has allowed me to meet and make friends
with a number of enthusiasts of varying skill, age, and
backgrounds. | have ridden in spectacularly scenic
areas that | would not otherwise have explored. |'ve __em, for me sport means a lot ... | spent my best
developed a deeper appreciation of our beautiful years in sportand | have the best memories of those
AL times, ... and my best friends ... . But, ehm ... 1 alsa
My fitness has increased, my weight has decreased. remember that sport can be quite intrusive and
Racing has given me an increased sense of unfair. Your coaches are not very interested inwhat |
Individuality. you feel or what you are — they need results and |
2. Jack, a handicapped basketball player they don't care about anything eise. if you have any !
Basketball has made me forget about my problems, problems — they forget a?oul try:iu LS

I'm doing what other people are doing and it gives And sport is real hard ... . You train, v l

me a great pleasure. I've got a chance to acquire |
self-confidence as | don't feel disabled any more. I'm
looking into the future with optimism. |

3. Tanya, an ex-downhill skier
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Mountain biking has been a great experience. It's
train. It takes all your 'tume.l so' that \.r'1 bafiding both my arms. Aot
for the disco, or a visit to the -I‘.E‘:‘ht -‘f‘rﬁ routine, my difficulties. Other benefits include weight control
— 1;1:\:.32 \:ﬂ‘-?-::gtﬂﬁ;”::d':.gu 1(:—“:1 —:[m” | don't drink alcohol any more to relax. And at 36,
vou start iking i, 1 sy f: ¥ alo
about lite

4. Frank Posey, 8 handicapped mountain biker J
|am a handicapped mountain SIS Dol wrosth?gb.. me a part of my life, to be more

arm just below the elbow. | hold my handlebar with a Sport !135' : ecome af ; LAl Ie, 10 0 T ..r |
pr ; iking to get back in shape. exact, not a part, but the mal 29 .\,f whole
:.:c:i{:rt‘?h:ig{I,i(:;);‘}n:ndlz-nq n:.g.- old touring bike, sol life. My way to the tnp_v.';-.islda:l_c::lt .']“dt”m”w' lEg“”
put\:;ased a mountain b:kc.\l soon became addicted don't have any regrets. Thanks 10 sport my outlook

ad.
and prefer riding to driving a car. on life has improvec

ou have no time
anything

| feel like 20.
5. Ivan Yarygin, Olympic Champion in freestyle

Suggested homework

Ex. 3D. Ask Ss to write sentences For more practice see WB Unit 6, Lessons 1-2,

Ex. 1-4.

Suggested lesson break

As a warm up for the next lesson you may organise a
Ss, or groups of Ss: Who can give more arguments in favour of sports?

short competition between

Language work
@ A, B. This grammar activity is focused on meaning. Ss [ 4A. Answers [ 4B. Answers
should become aware of one of the most important 1 Yes, he does. b
functions of the present perfect. 2 Yes, he is.
€. Todo this activity in weaker groups you may wish i Yes, he does.
to compare the forms of the present perfect and the Yes, hels.
present simple and briefly discuss the difference in
meanings of these tenses.
= 4C. Possible answers
1 | have an increased sense of individuality now. 4 | better understand the beauty of our planet now.
2 | don’t think much about my problems now. 5 I'm fit and slim now.

3 Now sportis a part of my life.

D. You may want to organise a competition between pairs. Set the time limit of
five minutes and then make pairs compare their results. If necessary check the
exercise in class.

= 4D. Possible answers
Alex: He has acquired 2 lot of friends.
s m%mm ﬂB:t ;IE;P:! appreciation of the beauty of our planet.
Baoys have started 1o like her.
Sam: He has become busier.
The amount of his spare time has decreased.

speaking

5) Divide Ss into two groups preferably according to their own wishes. If the number
of Ss in groups is not equal you may wish to ask some Ss to clruan‘q;rv e ;;roup e
You can explain your request by saying that it can be a challenge todtr\.r‘to see and
understand the opposite point of view, <
When Ss start working in two groups they might take notes of what they are
discussing
After Ss have worked in groups of four they may report to the class about the
result of their discussion.

Writing

6) This exercise gives Ss an opportunity to choose the topic they like more. Writing
an opinion essay is one of the most important writing skills and it is practised
throughout the senior grades of the course.

Suggested homework

Do Ex. 7. For more practice see WB Unit 6, Lessons 1-2, Ex. 5-7.

UNIT & Lessons 1-2
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UNIT 6 Lessons 3-4

Lessons 3-4 Isitwortha sacrifice?

Objectives

Sswill

« be able to speak about advantages and
disadvantages of professional sport

« develop critical thinking

Skills development

Ss will practise

» listening for gist and specific information
« expressing opinions and attitudes

= writng a paragraph

Procedure
Stage Purpose
1 Warm-up 1o introduce the issue of the lesson

2 Vocabulary
from mini context

3 Listening 1o practise predicting

to practise listening for gist and specific information

4 Speaking

Warm-up

. In some groups you may want Ss first to discuss the
questions in pairs.

Vocabulary

@ r The aim of the exercise is to present new vocabu-
lary in mini contexts, First ask Ss 1o do it individually
o in pairs and then check in class.

8¢ 41 S5a 6g 7b

to practise deducing meaning of the new words

lo practise new words and expressions

1o practise expressing opinions and attitudes

to practise writing a paragraph

Active vocabulary
coach (v)

compele

indulge in / indulgence
injure / injury

inspire (to be inspired)
moderate / moderation
role model

Useful phrases

Polite disagreement

« You could be right but | think...

« I'm not quite sure | agree

« | can see your point, but...

« |I'm afraid I'm not of the same opinion
« |see what you mean, but..

« I'm sorry, but | can't agree with you

Classroom management
whole class

individual
pair work
whole class

individual
pair work
whole class

group work
whole class

individual

& 1. Possible answers
Opinion A is negative. The person expressing this
opinion means that professional sport is bad both
for the athletes and for the society. Opinion B is
positive. The author means that professional sport
helps to develop the feeling of patriotism and
promote healthy lifestyle.

i

B. Make Ss work independently and then discuss the exercise

2 2B. Answers

noun verb
inspiration inspire
coach coach
indulgence indulge
moderation moderate
competition compete
injury injure

UNIT 6 Lessons 3-4

in class,

adjective
Inspired

indulgent
moderate
competitive
|n'|ur.e(l

C. Depending on the group, ask Ss to work in pairs and discuss three
headlines in weaker groups and all the headlines in stronger groups

[ 2C. Possible answers
'Is moderation the key 10 success'
The article could be about a famous athlete who
needs to keep a diet all the time in order to win, who
cannot indulge in anything. But doing this helps this
athlete to win
‘Pavel Bure's role model’
The article may be about an athlete or any other
person who played a great role in Pavel's life.
Maybe, this person inspired him to play hockey.
‘Top ten indulgences of athletes’
This article could be about ten different things that
athletes indulge in; for example, food, especially,

‘My life is competition'
This article may be about a professional athlete
who spends most of his or her time training and
competing, having no time for rest, studies,
sociolising.

list’ Linjury
The article may be about a famous cyclist who has
got an injury during some competition,
‘| don't want to be coached'
It is quite possible that in this article an athlete
complains that he / she has been coached all his /
her life and that the coaches don't give him / her a

sweets, drinking, other sports, discos, etc. chance for independent decisions.

Listening

{3) A. Tell Ss they are going to hear an interview with three famous gymnasts. Set
= {he time limit of three to five minutes for reading the information and thinking
of questions. This activity will help to introduce the characters in the interview,
provide background information to make listening easier and involve Ss'
personal experience.
in pairs and then discuss the exercise in class.

B. Ss may work individually or S :
dict the information they will hear.

Anyway, the activity will help them pre

3B. Possible answers
1 Bbl yke He TpeHupyeTec. Kakue cnabocTH, OT KOTOPbIX paHbLue BaM
NPUXOANNOCH OTKA3KIBATECS, Bbl MOXETE MOIBONNTL CEGE ceuac?
2 Yro Gbl Bbl NOCOBETOBANN MONOALIM CNOPTCMEHEM, KENAIOLMM NOATH

N0 Baium cronam?
3 Kak Bul oTauixaete?
4 Ko 61 BaiwmmM wionom 8 aercree?
5 Kakum Gbin xyaLidi MOMEHT & gawen xapsepe?

In stronger groups Ss prepare the questions in English.

TRIY 10 acx, "New Milenniur Englisn®

or
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3 3C. Answers

i art while listening. After listening :
C. Ss listen to the interview and fill in the chart v g -
check the answers | e s
D. This activity is optional. In weaker groups before doing it you may wish to G C=1
" > dl S !

ew one T M case allow som time for Ss
et Ss listen to the interview one more time. In this cas ow some ime =
M 28 S 2

to read it and start doing it before listening.

= 3D. Answers
{1)role model (3) indulge (5) injury
(2) competing (4) coached (6) moderation

Suggested homework

Ask Ss to choose a headiine from 2C and write a summary of a possible article.
For more practice see WB Units 3-4, Lessons 3-4, Ex. 1-3

Suggested lesson break

As a warm up you may ask Ss to read their summaries (homework) or revise
the vocabulary.

E. Make Ss work in pairs. Ask them to correct the statements before listening.
Then make them listen to the interview and check their answers. If necessary
discuss the answers in class.

3 3E. Answers

1 Mary Lou was inspired by watching Olga 5 Mo, she didn't.
because Olga showed emotions. 6 Comaneci says it doesn't matter how far children

2 Doctors didn't manage to force Retton to cancel get competitively, because they will get a lot of
the Olympics after the knee surgery, things from sports.

3 Yes, she does. 7 Korbut likes to relax by swimming in her pool,

4 Retton induiges in chocolate chip cookies, but playing ping-pong and cooking Russian food.
notin spaghetti.

F. This activity gives a basis for the speaking actvity [ 3F. Answers

i 1 i itisi van
mslia:?; ;hma:: whyitis Tepm tant that Ss Positive factors that are proved by the interview: 1, 3.
R el Negative factors proved by the interview: 2, 3, 4. 5, 6.

Ehmmma.ac,s; R ——
PartA

| PartB
] Retton: | was originally inspired to get into
. | Retton: |t was i
| Gymnastics by watching Olga at the Olympics when Olympics. e

| was about ten years old, What | remember
about her was that she was the Russian vmof;mhifed
emotion, Back then, we as Americans thought of
Russians as robots, But Olga had emotion: she
smiled, she cried. That made a big impact on me,
Yet Nadia was definitely my role model, | remember
nbﬂumhgp-ma her and thinking, ' want 10 be

The doctors were telling me there was no way | would
go to the Olympics. | said. 'I've made it this far — no
One's going to keep me from trying.’ If I'd listened to the
doctors and given up, | wouldn't be sitting here today.
Korbut: | don't remember my worst moment. | don't
remember because if | didn't love gymnastics, | wouldn't
stay in it, even now. Sometimes | say, 'Enough... all my

s _ = life I've done gymnastics. Let's do something else.’ Butl
" TG | and 2 Mmeuning el .
Wm"'ﬂm‘ miakes me happy and proud, was born in gymnastics and it is in my heart.
. e S S Pt il
” e e e e
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PartC

Retton: | indulge in other sporting activities. When
we were competing and we weren't actually working
out, the coaches always wanted us to rest. Now |
can go rollerblading and skiing and stuff, We were PartD
never really allowed to do those things because of the
possibility of injury.

And | always have to watch my weight because |'d
weigh over 300 pounds if | didn't. But | guess my
guilty food secret is fat-free snacks — like a chocolate
chip cookie or two.

Comaneci: | believe moderation in everything is

the key. | can’t think of anything I'm dying to do or
eatl. Well, maybe | indulge in sausage pizzas — and
Snickers bars

Korbut: At first when | stopped competing, | thought |
would eat all the world. But now | don’t have anything

I particularly want. But | do like to stay up late. | like to
watch TV and movies at night. PartE
Comaneci: It's just like with little kids. You take
things away from them, and that's what they want to
have the most. But we make our living by the way we
appear. If you want to be a role model, you have to
make your own decisions. Either you can eat this, or
you can look like that.

Retton: Actually, having to make my own decisions
was one of the hardest things to get used to. We had
been coached all our lives. We were told what to eat,
what to wear, what to do our whole lives. | was never

the one who got to say yes or no. Planning my
wedding was a turning point for me, because | was
the one making all the decisions.

Retton: At the age of seven and eight and nine, all
gymnastics should be is fun.

Comaneci: That's what it's all about. Now, you ask
every kid in the gym, 'What do you want to do?’ and
they all say they want to be in the Olympics. Which is
okay to dream about, but the coaches and parents
have to be realistic. They are going to get a lot of
things from sports — discipline, how to commit
themselves...

Retton: And you have to love it, because there's no
way anyone could have forced us to work the hours
that we worked in the gym.

Comaneci: We travel every two days. So | like ta go
home, because | can watch my soap operas — my
favourite is The Young and the Restless — and | get
to lay down in the sun.

Korbut: We have a pool and we play ping-pong. And
also | like to cook — Russian food mostly that is the
most delicious.

The best part of my life is when | am at home with my
family. | feel relaxed. | have the chance to justbe a
normal person.

Speaking

4 Divide Ssinto two more or less equal teams. Have them choose roles for the play.
You may suggest Ss using names and images of athletes who really exist.
Give teams one or two minutes to distribute the ideas from Ex. 3F between the
team members.
Set the time limit for Ss’ individual work. Then let the teams work together and
discuss the arguments they have prepared.
Before the discussion draw Ss' attention to the Language Support box and revise
the phrases from the box. Open the discussion by announcing the question and
setting the time limits for every member (about one minute). At the end of the
discussion summarise what has been said. E.g., We have discusse_d lhe problem
of professional sport and there are enough arguments for and against it. Maybe
it would be better to think about what changes must be done within the system of
professional sport in order to improve it.'

Writing

§8) You may address Ss to Ex. 3F for the ideas. Itis not so important that Ss‘mention
all the factors in their paragraph, maybe they will choose one or several ideas and
develop them in more details.

Suggested homework

Ex. 5. For more practice see WB Unit 6, Lessons 3-4, Ex. 4.
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u

Lessons 5-6 Good results at any cost?

" Structures
j ves

Objective: on and 3% ¢
S5 will to express Ny

« reflect on a healthy way of fife
attitude to the use

« develop and express their
s in professional sport

anug

Skills development
Sswill practise

« reading for gist, specific informat

s persuasive writing

Procedure
Stage Purpose
1 Warm-up to introduce the issue of the lesson
2 Reatfing to pre-teach new vocabulary

and specific information
words

eading for gi
se dealing with un
se prediction
summarising

know

3 Language to raise Ss' awareness of the meaning of conditionals

work to practise using conditionals
4 Writing lo practise persuasive writing
Warm-up

* S5 give their suggestions They can be serious as well as humorous, but you need

to keep in mind that the issue in the lesson is quite serious.

Reading

ﬂ» A. Thisactivity covers some unknown words that will come up in the text, Ss are

10 guess what the new wol ds might mean ¥ 10 Wi pair yms
: ght mean, Ask th £
em 10 write Pairs of syno yms in

2 22 Answers
professional athiete — pro dose — charge
AR OYigas cyclist — rider
professional — ex-pro one of the best — top
w00

sthetical meaning

Classroom management

individual work / pair work /

group work / whole

individual

B, C, D. These activities will help to focus on the key points of the text, Ss may

share their opinions with each other or Y¥Ou may want to check them in o
time before Ss continue reading. Answers can be different, but Ss will T]’1Fr"(‘,}’1‘n(’:'ﬂ

if their predictions were right or not

[ 2B. Possible answer
The article might be about a cyclist who has

used drugs and now has got some serious health
problems because of that.

£3 2p. Possible answer
Maybe he meant that drug use is a deed which
cannaot be approved by the Bible and Irish
Catholics have a stronger opinion about this.

UNIT 6 Lessons 5-6

Maybe, in the end he felt really bad because ne
didn't like it that he was using drugs and he was

£=3 2C. Possible answer
The article may continue with information about
how Paul Kimmage began to use 'things stronger
than vitamin C'
Paul Kimmage's reason for writing the article may
be his wish to warn other athletes about the harm of
drugs

cheating.

Tour de France

o0 do this activity Ss may need to read the text one more time. Ask them to
discuss the answers in pairs and if necessary check them in class.

C= 2E. Answers

1, no, 'ex' means 'former’ (compare with ‘ex- 4 amateur

president’) 5) remain in good condition
2) drugs 6, OTKka3aTLCA OT
3| the system of professional cycling. Itis called 7 DONWHT-KOHTDONB

‘system’, as it has its organisation and laws.

F. Optional Ss may come out with different versions, but if you join every two

pairs together, they will be able to get some peer feedback. You may check some

sets of questions in class.
In weaker groups perhaps you would like to have a diagram with question

structure.

3 2F. Possible questions
1 Why did Paul Kimmage decide to write this article?
What changed for him when he became a professional?
How did he begin using drugs?
What effect did it have?
How does he expiain the fact that most cyclists take drugs?

Lo S A RS )

G. This exercise gives a good opportunity to discuss the text and the issue. |
Ss may first work in pairs or small groups. Or you may ask them {0 express their

opinions in class.

Suggested homework

You may ask Ss to write a summary of the text aboul Paul Kimmage.
For more practice see WB Unit 6, Lessons 5-6, EX. 1.

8 extremely annoying, sharp

Background information for the teacher
- & prestigious international
cycling race for professionals in France
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UNIT 6 Lessons 5-6

UNIT & Lessans 5-6

k F. This is an accuracy-focused activity and if you decide to ¢heck how Ss have
suggestEd 'esson bl"ea acquired the grammar material you could ask them to ranslate some sentences
in class. Remember, before Ss do back translation ask them to ctlose their books
think the @: Ask Sa 0 deveon Th-s?f” ideas within the issue of the lasson. Encourage them to

Give them s X0 ~ome up with as many ideas as possible -

in. Give them some lime come up w f :
i then check them in class. The aim of the questions Is to

and ther . TS e 3 = ey . i

out the meaning of the third conditional to ShoW 1o (% 3G. Possible answers

understand a text 1 ..., sportwould become more fair / honest / just

Language work
& A. Draw Ss attention to the text aga
gueshons ovel
raise Ss' awareness at
grammatical meaning helps to

2 ..., theywouldn't have a chance to use drugs.
3 ..., they wouldn't have died / would be still alive.
s
= 3a. misn't Bk v o 4 ..., athletes wouldn't have to use drugs.
B nNo, : 5 , athletes would think more of their health than of the results.

No, he didn't. (If 1 had won...)
B Yes hedid. (I would have never taken...)

E No, he didn't. (If | had stuck...)
{ en, none... would have used...) .
B Theydid. (I there had be -

4) You may wish to ask Ss to prepare posters that look like open letters and organise

B. You may want to ask Ss to write these sentences in their notebooks a contest for the best poster
2 3B. Answers
1 .. he would have been forced to abandon the Tour. Suggested homework

..., none of the riders would have used drugs. :
= Ex. 6. For more practice see WB Unit 6, Lessons 5-6, Ex. 2-4.

C. Allow some time for Ss to think the questions over, even to discuss them in
pairs. Then discuss the answers in class.

[ 3C. Answers
1 Both types of sentences are about unreal situations.
2 Sentences 1and 2 were formed according to this pattern:
If ...had been Ved3 ... , ... would have Ved3.
{1t is the third type of conditional)

Sentences 3 and 4 were formed according to this pattern;
If..Ved ... . ... would V. (Second type of conditional)
3 Sentences 1 and 2 refer to the past, sentences 3 and 4 — to the present.

D. Ask Ss 1o wrile the sentences in their notebooks. Allow about five minutes
1o do this exercise, then check it in class.,

[ 3D. Possible answers
-..» he would have had to abandon the Tour.

1

2 ..., they would organise dope control at every competition.
3 ..., he wouldn't have written the article.
4
5

-, he wouldn't have ridden so well / shown good results /
! got $600.
«+ + they wouldn't use drugs to improve their results,

E. This activity is aimed at bringing Ss to realise that the sentences in 3C are
cantrary 10 fact. Class management as in the previous activity.

(B 3E. Answers
2 But he didn't remain a professional cyclist,
4 But he used amphetamine. s
5 Butiheir sim is to earn money.
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UNITE Lessons 7-8

Lessons 7-8 Why are they doing this?

obi . Active vocabulary
oo il desire (n)
« be able to develop and express their attitude to risky oy r.iSkY th;ngs
{ excitemen
3
SpOrt be addicted
Skills development | e
Sswill i ] iosi
s 3 | satisfy one's curiosit
« practise listening for specific information _ taI:Ie :sks Y
« practise reading for gist and specific information think twice before doing sth
« practise expressing opinions in speaking and writing | | thrill (n) 3 i
| = write an opinion essay
Procedure
I| I st . Purpose Classroom management
1 | Warm-up to introduce the issue | whole class
2 Vocabulary to introduce and practise new vocabulary pair work
to draw on Ss’ personal experience whole class
_?0 start forming personal attitudes about the issue
| 3 Listening to practise listening for specific information individual
to get Ss think about the issue pairs / groups
; Lol whole class
4 | Reading to pract::se reading for gist and specific information individual
. 1o practise summarising opinions whole class
5 Speaking 5 to practise expressing an opinion orally individual
. I | toprepare Ss for the \:vrltmg activity whole class
| | to Erfc_t:se paraphrasing
€ | Writing : :a practise writing an opinion essay .. ] pair work
| | 10 expr ini
| : ? ess personal opinion on the issue individual
Warm-up
& Ss may come up with different i
’ ent ideas but you need to check =
somebody mentions the one given in answers. c 1. Possible answer
All these pictures describe risky or
dangerous sports.
Vocabulary

@ A. Allow Ss a minute to discuss in pairs. The names of sports

in this exercise are passive vocabula: = 2a. Answers

: ry, but Ss may wish to
anmmdmllneeﬁmemtodiscussmeissueof!he a4 b3 c6 d2 el f5
FRAON S8 Wor y appear quite new for th

will easity guess what they mean. =3 bit they
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B. First practise the pronunciation of the sports names from 2A. Then ask Ss t
work in pairs and discuss the questions. For Ss to answer the 1|rls[ queetion s to
may refer them to Lesson 1 of this unit where they were to define wha'ts ”y:au
Then ask some Ss to share their opinions and the information about ther%ﬂs.m 5.
in class. Try to listen to everyone, but do not allow Ss to talk for a long time ves

[ 2B. Possible answers
1 All these activities need physical effort and skill, except, maybe, bungee
jumping. People may compete in all of them, maybe, also exce'm bungee
jumping. So, probably all of them except bungee jumping can be called
sports. Though lately bungee jumping is also called ‘sport’ by a great number
of people.
2 Excitement, risk, need to overcome your own fear.

C. This activity will make the listening piece easier and supply Ss with the = 2. Answers
vocabulary to discuss the issue. 1g 2a 3e 4h
5d 6¢c 7a 8b 9f
. 10g
Listening
(@) A. Ask Ss to copy the chart before listening. Play the recording and allow two = 3A. Answer
minutes to fill in the chart individually. Before checking this exercise in class let All speakers do not like to
Ss discuss what they have understood in pairs. They will come up with better take risks.

answers and will feel more comfortable about offering their responses.

Tapescript (Ex. 3A)

Clare Lee from Korea takes things to the edge, but | guess that they do
Some people are addicted to taking risks. Other dangerous things such as bungee jumping for |
people just want to go to extremes. Most risk-takers the thrill of it. A new experience, new emations to |

conquer. | wonder what it would be like to do some
of the risky things that | see on TV, but|am sure that
| wouldn't try them because my fear would be much
bigger than the desire to satisfy my curiosity.

are men. Is it because men have more curiosity? Most
women always think twice about taking risks because
they are more rational than men. Men just want to
take things to the edge, and get their adrenaline

up high. Sometimes, | alsp want to go {o gxlremes, Masha Trusova from Tula :
but | wouldn’t dare take risks for thrills. Itisvery | think it is a kind of need for them. They are addicted :
dangerous, | think. We have only one life. Can you give to dangerous sports of activities. | think that young I
up your life for thrilis? | don’t understand someone people are likely to take risks, maybe because :
who is a big risk-taker. | don’t know; maybe I'm a they want to look brave of strong. Maybe because li
chicken, but | don't understand them. they don't think twice about danger. They like to .=
Jose Davila from Mexico go to extremes. It{is nk(;e 1(: tuz:Lk about their new 1
People who like to do risky things are usually experiences with friends of theirs. )
consF.Jidered daring and outrageous. Also, they could | myself have never thought of takmg these_hndsof 1
be addicted to it; the more they do it, the more they risks. They are too dangerous, and I'm addicted to l
want to do it. | don't know anybody personally who safety. i
B. This activity is a kind of summarising and a [ 3B. Possible answer s
chance to speculate about the issue. In general all three spealmm mmw_ L

about risk-taking. They have never cone

activities in their lives. But they try o un
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suggested homework ;b S
ANy FeTw
Ex. 6. For more practice see WB Unit 6, Lessons 7-8, Ex. 3, 2

the opinion Reminder

Sefstsssssssnrv s abnabeg

Remind Ss that they will have to prepare a presentation of a new
It should include the following:

1 A brief description of your sport — name, kind (team, individual.
summer, etc.), place where it can be done, equipment necessa
2 Explanation of the advantages of this sport — &
:  — How will this sport motivate people who are generally not interested in
ossible reasons for risk-taking. ] sports? "
3 Unit 6, Lessons 78, Ex, 1-2. : What age groups can do this sport? g
L 4 How will it help people improve their health?
H Can disabled people do this sport? g
- - . Is this sport safe? If it is risky, then how risky is it? Why have you invented
k- . risky sport? ;
rd the names of some risky sports and ask © 3 Advertisement for the sport (poster, radio advert, TV advert, brochure _
sports they would like to take up and why. This appeal to Baisaire v aeoce vind e RS
motivate Ss at the beginning of the lesson. ;

N A

 This activity gives Ss an opportunity L3 5A. Possible answers
tion from a visual material. Ask Ss 1 Itis not very far because the city can be seen.
i 2 Beautiful rocks and forest.

3 People of all ages. Professional and amateur
~ rock-climbers. :
4 Yes, itis.
5 Because it is very exciting.
6 Ss' own answers.
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Lesson9 Check your progress

sooe Ex. Focus
Objectives
Ss will 1-4 vocabulary of the unit

« be able to check their own progress In grammar
present perfect for presenting

and vocabulary through accuracy type activities 5
» develop self-evaluation skills, as a part of study results
skills 3
» 6 conditionals

= Answers

Wl Possible answers

« badminton, chess, swimming, athletics,
gymnastics

* running, cycling
» tennis, badminton
= kick, pass, throw, catch, hit
= fable tennis, chess

putting on the weight (7). Moreover, it will decrease
(8). Cycling will help you overcome (9) difficulties
and avoid injuries (10). Your friends will not
recognise you because of your new looks and
sense of individuality (11). And your outlook will be
improved (12) as you will see new places and new
faces

& a) swimmer 5 Possible answers
b) horse rider / jockey A He has won,
c) footballer B He has lost his ski.
d) gymnast C Her weight has decreased
e) hockey-player D He has injured his foot.
) high-jumper E She has improved her results
@) darts-player F She has inspired the girl.
h) cyclist G Father has forced him to box.
1} long distance runner
i}, sportsman /isportswoman 6 a) Iflhadn't climbed the oak tree in high-heeled

shoes, | wouldn't have fallen down from it.

b) If 1 didn't train so much, | would have time to
spend with my family.

C) Ifit hadn't been raining and the track hadn't
been slippery | wouldn't have injured my foot.

d) If | had had a bicycle in my childhood, | would
have learnt to cycle,

e) It didn't have to keep fit, | would be able to
indulge in sweets.

f) 1f1lived by the sea, | would be able to go
windsurfing and yachting,

@) If our team had trained enough, we wouldn't
have lost the game. ;

h) If we had not been judged subjectively, our

opponents wouldn't have won,

If 1 did sports, | wouldn’t fall il so often.

If I had managed to buy a ticket, | wouldn't have

missed a very exciting football match.

k) If | hadn't watched a figure-skating

championship on TV when | was 5, | wouldn't
have taken up this s

@ A sport such as cycling has always made a big i}
impact (1) on people. If you are into (2) cycling ]
your life will completely change, You are sure to
acquire self-confidence (3), your fitness (4) will
:rjcr(gase (5). You will be able to indulge in (6} tasty

things, because your int 2 trainin
yourintensive training will prevent

port,

UNIT6 Lesson 10

Lesson 10 Express yourself

Procedure
Stage Purpose Classroom management
ntroductior to give instructions whole class 7

L

o

Objectives Skills development

Ss will practise
* giving an oral presentation
* exchanging opinions

style * peer evaluation
« practise integrated skills

Ss will
« improve presentation skills
» speculate on sporting values and a healthy life

to motivate Ss for further activity

Preparation to review the material of the unit individual work
Activity to help Ss structure their presentations pair work
to experience collaborative work group work
to prepare for the presentation
Presentation to get Ss familiar with the performance assessment | individual
criteria whole class

to practise giving a presentation

Evaluation to practise evaluating presentations individual / whole class

Follow-up to give Ss feedback on their performance whole class

1, Preparation

= Ask Ss to examine the pictures and discuss the questions in the class. You
should lead your Ss to the idea that not all sports are universal and that is why it
may be reasonable to invent new kinds of sport.

+ Tell Ss to read the announcement and ask if they have any ideas.

2 Activity

Ss can work individually, in pairs or small groups — this depends on how they
did their homework for the lesson — individually or with their peers. If some Ss
have not prepared their projects, you may either ask them to join some of the
ent a sport during the lesson. In this case it will be necessary to
pared materials (e.g. posters)
section and set the time limit for the

groups or to inv
focus on the ideas, not on the quality of pre
« Tell Ss to read carefully through the Activity
discussion.
* Monitor the time spe
presentation.

nt on making the advertisement and preparation for the
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Lessons 1 —2 Born to serve?

L

|
|@ Presentation
« Before starting the presentation let Ss read the criteria once again. Allow some

. ' quests iterd jectives ’
time for Ss’ questions about the criteria. _ objec AR
= Tell Ss that t?\ey- will judge the presentations and distribute evaluation cards_, il e cabulary

one for a team or one for every student. Also choose three Ss to work as ajury. 38 eculate on the role o am.m:l :;glei::”fe

The duties of the jury will be to collect all evaluation cards, make calculations i srsak about cause-sfce BBl G mmaispoces

and announce the results. | :

oen s companionshi
i s will give their presentations. ; 5

« Establish the order in which Sswillg pi T delopment comparraty

. Ss will domestication

;_ Evaluation « practise intensive rez evidence (of)

s » practise expressing cause-effect relationships | medical research

« Allow five minutes for Ss to fill in the evaluation cards and help the jury count « writing for informatio . selective breeding
the final score. | spiritual strength

« Remind them that they should be positive while announcing the results. |

Structures

passive voice
G Follow-up

Use the teacher assessment charts to give feedback to Ss.
Procedure

Stage Purpose

Warm-up to introduce the issue | whole class




